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Welcome
to Norway and the EADP Summer Tour 2021!

Dear Colleagues, 

On behalf of the European Association for Developmental Psychology (EADP), it is my 
pleasure to invite you all to the EADP Summer Tour 2021! 

Of course, after the successful and most pleasant conference we had in Athens in 2019, 
we would have loved to see you all again in St. Petersburg, where we originally plan-
ned our 2021 conference. But we all know what happened: the world was shaken by a 
terrible virus and our lives were completely turned upside down. All of us have endured 
terrible situations, both in our professional, but certainly also in our private lives. And 
although in Europe things slowly seem to be changing for the better, we’re still not the-
re. And as a consequence, we’re still not able to meet each other in one of our beautiful 
cities. 

But we came up with an alternative: an online Summer Tour. On three subsequent Fri-
days in September (3rd, 10th and 17th) a committee under the supervision of Dagmar 
Strohmeier (Austria), Katarzyna Markiewicz & Beata Krzywosz-Rynkiewicz (Poland), 
and Simona C.S. Caravita (Norway) have organized three very interesting thematic 
workshops. As you will see from this program, in these three workshops we will be able 
to show how we as developmental scientists address some of the challenges today’s 
societies are confronted with.  

And I think we as EADP can be proud to see that we address these challenges with high 
quality research, originating from various parts of Europe. This illustrates our ‘raison 
d’être’ as European association: together we join our scientific forces.  

These three days also encompass the EADP events that normally would have taken pla-
ce during the conference: the presidential address by incoming president Dagmar Stro-
hmeier on September 3; the membership meeting directly following this presidential 
address; the Butterworth Awardee Keynote on September 10; and the Preyer Awardee 
Keynote by this year’s winner Christina Salmivalli on September 17. All of these events 
start at 17.15. There is even a virtual reception on September 17 between 18:00 and 
18:30, where we will announce the venue of the ECDP 2023, where we hopefully will be 
able to again meet in person.  

We are looking forward to seeing you online during this summer tour, and we are sure 
that it will almost look like we’re together as we would have been! 

Marcel van Aken 
President of EADP
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Time for log in and technical matters

Opening 

Keynote 1: David Smahel  
(Masaryk University, Czech Republic)
Online risks for children and adolescents in Europe:  
The developmental perspective 
Chair: Ersilia Menesini

Parallel Sessions
Invited Symposium 1: Intervention 
Inter-individual differences in the antibullying intervention 
response
Chair: Annalaura Nocentini, University of Florence
Presenters:
• Cognitive empathy moderates the relative effectiveness of diffe-

rent targeted interventions to bullying - Eerika Johander, Jessica 
Trach, Tiina Turunen, Claire Garandeau & Christina Salmivalli

• Evaluating the Effectiveness of the ViSC Social Competence  
Program: What Works for Whom? Evaluating Patterns and  
Mechanisms of Change among Bullies, Victims and Bully-Victims - 
Elisabeth Stefanek, Dagmar Strohmeier & Takuya Yanagida

• Environmental Sensitivity Moderates the Effects of an Anti- 
bullying Intervention: extending results on Defending and  
Bullying behaviors - Annalaura Nocentini, Benedetta Emanuela 
Palladino & Ersilia Menesini

• Explaining and Preventing Persistent Victimization: The Role of 
Individual and Familial Factors - Tessa ML Kaufman

Symposium 1: Early childhood
 Well-being, Harassment and Bullying in Norwegian ECEC- 
institutions – what we know and what we can do
Chair and discussant: Thomas Moser, University of Stavanger 
Presenters:
• The Effect of Children’s Temperament on Adjustment in  

Norwegian ECEC, and the Role of ECEC Quality - Karin van Trijp, 
Ratib Lekhal, May Britt Drugli, Veslemøy Rydland, Suzanne van 
Gils & Elisabet Solheim Buøen

• Harassment in Early Childhood Education and Care (ECEC)  

08.30 - 09.00

09.00 - 09.30

09.30 - 10.30

Room: 
White

10.30 - 10.45
Break
10.45 - 12.15
Room: 
White

Room: 
Yellow

September 17th
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Institutions: 4- to 6-Year-Old Children’s Experiences - Monica 
Seland, Ellen Beate Hansen Sandseter & Børge Moe

• Bullying in Norwegian kindergartens – what do we know? - 
Ingrid Midteide Løkken, Tone Rove Nilsen, Helene Marie Storli 
Aaseth, Thomas Moser & Ellen Elvethon

 
Symposium 2: Bullying & Migration
Bullying, Diversity, and Inclusion of Newly Arrived Migrant 
Students: Analysing National and School-level Policies and 
Practices for Safe and Inclusive Schools in Different Co-
untries
Chairs:  Hildegunn Fandrem, University of Stavanger &  
Eveline Gutzwiller-Helfenfinger, University of Duisburg-Essen 
Discussant: James O’Higgins Norman, Dublin City University
Presenters:
• Welcoming students with migrant backgrounds: How education 

policies across Europe are shaped by context and experience - 
Amalee Meehan, Glorianne Borg Axisa, Silvia de Almeida, Barbara 
Bäckström,Nathanaël Friant, Øystein Lund Johannesen, Monica 
Roman

• The effects of school design, sense of safety and school climate on 
bullying and the wellbeing of children and adolescents - Muthanna 
Samara, Peter K. Smith, Jacinta Francis, Adeem Massarwa, Carmel 
Cefai, Gabriella Kulcsar, Marijana Markovikj

• Student voices in the school environment: a website analysis -  
Maritta Välimäki, Niamh O’Brien, Kirsi Hipp, Faye Acton,  
Alexandru Gradinaru, Angelika Echsel, Elisabeth Stefanek,  
Christina Schulze, Katrin Hahn-Laudenberg

Symposium 3: Adults
Relevant adults’ views and role in different types of bullying
Chairs: Leyla De Amicis, University of Glasgow, Elisa Bisagno, Univer-
sity of Modena and Reggio Emilia
Presenters:
• Chinese parents’ views on bullying and their children’s defending 

behaviour in traditional and stigma bullying - Leyla De Amicis, 
Yuqing Xue

• A preventive measure: The role of teachers in interactive ele-
ctronic games to curb bullying and cyberbullying - Tak Yan Lee, 
Caroline Cheng

• Teachers’ perceptions of self-afficacy and intervention strategies 
inn bullying incidents - Dario Bacchini, Concetta Esposito, Angelo 
Fanara, Stefania Prevete 

Symposium 4: Ethnic bullying
Ethnic Bullying and Victimization in Children and Adoles-
cents: how Contexts and Individuals Matter
Chairs: Ersilia Menesini, University of Florence & Simona Caravita, 

Room:  
Green

Room: 
Blue

Room:
Red
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University of Stavanger
Presenters:
• Ethnic diversity and bullying at schools: the role of citizenship 

status and the perception of diversity from others among Italian 
students - Maria Chiara Basilici, Benedetta Emanuela Palladino, 
Ersilia Menesini

• School Climate and Ethnic Bullying among Primary School  
Children: The Mediating Role of Contact Quality - Nicolò Maria 
Iannello, Marina Camodeca, Carmen Gelati

• Which Factors May Promote Defending Bullied Peers Who Belong 
to Ethnic Minority Groups? - Noemi Papotti, Simona C.S. Caravita, 
Giulio G. Valtolina

• Bystanders of Ethnic Victimization: Do Classroom Context and 
Teachers’ Approach Matter on How Adolescents Intend to Act? - 
Sevgi Bayram Özdemir, Takuya Yanagida, Metin Özdemir

Parallel Sessions 
Poster Session: Protective & risk factors for bullying
Chair: Ingrid Veronika Midteide Løkken 
• Exploring “why” and “for whom” the Equip for Educators pro-

gram could be effective on self-serving cognitive distortions and 
bullying perpetration - Mirella Dragone, Concetta Esposito, Grazia 
De Angelis, Valentina Rea, Paola Alicandro, Ester Nisi, Margherita 
Murolo, Angela Iannone, Dario Bacchini

• Why Do Adolescents Engage In Ethnic Bullying? The Role Of  
Parents, Peers, And Teachers Prejudice - Maria Chiara Taiti,  
Benedetta E. Palladino, Sevgi Bayram Özdemir, Ersilia Menesini

• Development and validation of the Ethnic Moral Disengagement 
Scale (EMDS) - Federica Stefanelli, Maria Grazia Lo Cricchio,  
Benedetta Emanuela Palladino, Ersilia Menesini

• Risk factors and protective factors in primary school. One school 
perspective - Magdalena Slowik

• Theatricality and the roots of bullying in Early Childhood -  
Viviane Juguero

 

Thematic Session 1: Parents
 Chair: Janne Støen
• Parental Strategies for youths’ exposure to online risks - Maria 

Clara Cavallini, Simona C.S. Caravita
• Mediating role of parental behavioral control in the relationship 

between cyberbullying and parental warmth - Burak Akdeniz, 
Aysun Dogan, Deniz Tahiroglu, Sibel Kazak Berument, Basak Sahin 
Acar

• The Relationship Between Peer Bullying and Parental  
Characteristics - Sevgi T. Aytekin, Aysun Dogan, Sibel Kazak  
Berument, Deniz Tahiroglu, Basak Sahin Acar

12.15 - 13.00
Lunch
13.00 - 14.00
Room:
White

Room:
Yellow
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Thematic Session 2: Intervention 
Chair: Marina Camodeca
• The All Together Programme: nature and evaluation - Peter K Smith, 

Susanne Robinson, Robert Slonje Martha Evans, Nicola Murray, and the 
Anti-Bullying Alliance

• Insight in the black-box: Using a detailed taxonomy to examine the content 
and missing links of anti-bullying interventions -  
Neeltje van den Bedem, Berna Güroğlu

• Can a digital tool for young children be helpful to prevent bullying? 
Results from a Q-methodological process evaluation with teachers - Klara 
Øverland

Thematic Session 3: Moral & socio-emotional competence
Chair: Johannes N. Finne
• Links between Justice Sensitivity and Moral Reasoning, Moral 

Emotions and Moral Identity in Middle Childhood - Sophie Strauß, 
Rebecca Bondü

• Social Goals and Gains of Adolescent Bullying: A Meta-Analysis  
- Maud Hensums, Eddie Brummelman, Helle Larsen, Wouter van 
den Bos, Geertjan Overbeek

• Perpetrators of bullying and/or cyberbullying: the relevance of 
socio-emotional competence and social support - Esperanza  
Espino, Rosario Del Rey

Thematic Session 4: Ethnic bullying & national contexts 
Chair: Benedetta Palladino
• Why are ethnically victimised immigrant adolescents at risk of 

perpetrating violence? Understanding the underlying mechanisms 
- Liliia Korol, Pieter Bevelander

• Collaboration and communication among teachers in the school 
are associated with teacher readiness to actively handle bullying 
- Lenka Kollerová, Petr Soukup, Dagmar Strohmeier, Simona C.S. 
Caravita

• Risk factors for child and adolescent bullying and victimisation 
in Irish school contexts: A systematic literature review - Giulio 
D’Urso, Jennifer Symonds

Keynote II – Robert Thornberg
(Linköping University, Sweden)
Moral Disengagement and Bullying among Children and Ado-
lescents
Chair: Hildegunn Fandrem, University of Stavanger

Parallel Sessions
Invited Symposiun 2: Early childhood 
Aggression and peer-victimisation in early childhood

Room:
Green

Room:
Blue

Room:
Red

14.00-14.15
Break 

14.15-15.15
Room:
White

15.15-15.30
Break 
15.30-17.00
Room:
White
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Chair: Claire Monks, University of Greenwich, UK
Presenters:
• Pre-schoolers’ normative beliefs about aggression and prosocial 

behaviour and their behaviour - Cara S. Swit
• Peer-relations and friendships in early childhood; the association 

with peer-victimisation - Kat Kucaba & Claire P. Monks
• Development and application of an anti-bullying programme in 

kindergarten in South Korea - Seung-ha Lee

Symposium 5: Bystanders
Children’s bystander intervention in different types of 
bullying
Chair: Leyla De Amicis, University of Glasgow, Scotland, UK  
Discussant: Dario Bacchini, University of Naples “Federico II”
Presenters:
• The effects of ethnicity and age on situational appraisals,  

emotions and defending in inter- and intra-ethnic bullying -  
Leyla De Amicis

• Vicarious intergroup contact as a weapon against  
interethnic bullying - Elisa Bisagno, Veronica Margherita Cocco, 
Alessia Cadamuro, Gian Antonio Di Bernardo, S. Topputo, N. Sitra 
& Loris Vezzali

Symposium 6: Morality 
Moral Cognitions and Teachers’ Professional Ethos as Key 
Risk Factors for Bullying
Chairs: Simona C.S. Caravita & Hildegunn Fandrem, University of 
Stavanger
Presenters:
• Gender and age trends in how the four loci of moral disenga-

gement are associated with bullying in early adolescence - Ylva 
Bjereld & Robert Thornberg

• Types of Moral Cognition as Correlates of the Involvement in Bul-
lying - Johannes N. Finne, Simona Caravita, & Hildegunn Fandrem

• Profiles of community violence exposure in adolescence:  
Associations with moral disengagement and bullying perpetration 
- Concetta Esposito, Eleonora M. Spadari, Simona C. S. Caravita & 
Dario Bacchini

• Beyond attitudes and teaching methods: The role of teacher pro-
fessional ethos in tackling bullying - Gutzwiller-Helfenfinger

Symposium 7: Teachers     
Teachers’ role in bullying prevention and intervention
Chair: Fleur van Gils, KU Leuven, Belgium 
Discussant: Ersilia Menesini, University of Florence
Presenters:
• Testing how teachers’ self-efficacy and student-teacher-relations-

Room:
Yellow

Room:
Green

 

Room: 
Blue
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hips moderate the association between bullying, victimization, 
and student-self-esteem - Danelien van Aalst, Gijs Huitsing, Tim 
Mainhard, Antonius H.N. Cillessen

• Teachers’ responses to bullying questionnaire: A cross-country 
validation study - Fleur van Gils, Hilde Colpin, Karine  
Verschueren, Ersilia Menesini, Benedetta Palladino

• The role of teacher attunement in shaping peer status norms with 
respect to bullying and prosociality  - Eleonora Marucci,  
Davide Barrera, Beau Oldenburg, Antonius H.N. Cillessen, Marloes 
Hendrickx, René Veenstra

 Symposium 8: Bias baset bullying    
A Developmental Intergroup Perspective on Bystander Re-
sponses to Bias-based Bullying and Exclusion Across Three 
Countries
Chairs: Seçil Gönültaş, University of Exeter & North Carolina State 
University, & Adam Rutland, University of Exeter
Presenters:
• The Relation Between Target Ethnicity and Immigrant Back-

ground and Selected Victim Response Strategies for Bias-Based 
Social Exclusion Bullying - Alaina Brenick, Michelle Miller, Linda 
C. Halgunseth

• The Effect of Group Norms on Young People’s Prosocial Bystan-
der Reactions to The Social Exclusion of Immigrants - Ayşe Şule 
Yüksel, Sally B. Palmer, Adam Rutland

• The Role of Theory of Mind and Egalitarian Beliefs in Bystanders’ 
Responses to Bias-based Bullying - Seçil Gönültaş, Kelly Lynn 
Mulvey

• Context Matters: Children’s and Adolescents’ Individual and 
Perceived Group Evaluations of Bystanders Who Challenge Inter-
group Bullying - Eirini K. Argyri, Seçil Gönültaş, Sally B. Palmer, 
Luke McGuire, Melanie Killen, Adam Rutland

Preyer Awardee Keynote: Christina Salmivalli
(University of Turku, Finland): Prevention of school bullying: From 
celebrating success to analyzing failure.

ECDP 2023 Reception 

End of conference 

Room: 
Red

17.00 - 17.15
Break

17.15 - 18.00
Room: 
White

 
18.00-18.30

18.30
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David Smahel, Masaryk University, Brno
This presentation will introduce the online risks for European children and adoles-
cents and take into account the developmental perspective. The presented results will 
be based on the data of the EU Kids Online project, which carried out research on 
children’s and adolescents’ technology usage in 2017-19 in 19 European countries. A re-
presentative sample of a minimum of 1,000 children, aged 9 to 17, was collected in each 
country. The prevalence of the selected online risks will be described in the context of 
the child and adolescent development. Special attention will be given to four related 
topics: cyberbullying; cyberhate; exposure to sexual images; and excessive internet use. 
The differences in the online risks and the related individual and social factors will be 
analysed. The cross-cultural differences and specifics among countries in online risky 
behaviour of children and adolescents will be presented. 

Title of Talk: Online risks for children and adolescents in Europe: The developmental 
perspective

Chair: Ersilia Menesini, University of Florence
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Robert Thornberg, Linköping University, Sweden
There is a growing body of research examining child and youth bullying from a moral 
perspective. In general, children judge bullying as a severe moral transgression by 
referring to the harm it causes to the victim. Within the social-cognitive theoretical 
framework, Bandura has introduced the concept of moral disengagement, which might 
contribute to explain the moral attitude-behavior gap in bullying. Moral disengagement 
refers to social and psychological maneuvers (e.g., moral justification, euphemistic 
labeling, diffusion of responsibility, dehumanization, and victim blame) by which 
self-regulated mechanisms can be deactivated and moral self-sanctions can be disenga-
ged that, in turn, facilitates behaviors that harm others without feelings of remorse or 
guilt. The keynote will review cross-sectional and longitudinal research on how these 
social-cognitive distortions through which an individual can justify immoral conduct, 
thus avoiding feelings of guilt and remorse, are related to bullying perpetration and va-
rious bystander behaviors in peer victimization in childhood and adolescence. Research 
on individual and contextual variables that might mediate the association between mo-
ral disengagement and participant roles in bullying will be discussed as well, as recent 
studies examining moral disengagement as a group-level property.  

Title of Talk: Moral Disengagement and Bullying among Children and Adolescents

Chair: Hildegunn Fandrem, University of Stavanger
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Invited Symposium 1: Intervention.
Inter-individual differences in the antibullying interventi-
on response 
Chair: Annalaura Nocentini, University of Florence

After an initial attention on the global efficacy of antibullying interventions, in 
the last decade  scholars have made an effort on understanding what is effective 
in the real context and which are the most effective components of a program 
(Gaffney, Ttofi, Farrington, 2021). However, until now only few studies have 
addressed the complementary question of “for whom” the antibullying inter-
ventions work, and, specifically why some children and adolescents seem not to 
benefit of the intervention.  
Identifying and understanding who do not respond to universal antibullying 
interventions, being them victims, bullies or defenders, is an important issue 
for tailoring selective and indicated programs able to meet the needs of all the 
children and adolescents.  
The symposium aims to gather and update the most recent findings on the 
inter-individual differences in antibullying intervention responsiveness focusing 
on three main dimensions: 1) to analyze the resistance to the intervention by dif-
ferent participant roles (bullies, victims, defenders and bully-victims); 2) to test 
the role of moderators of this resistance related to individual (i.e. environmental 
sensitivity, empathy, anxiety) and contextual factors (i.e. peer and parents reje-
ction); 3) to test these effects manipulating the environment through different 
interventions.  
Discussion will address the implication of a “response-to-intervention fra-
mework” for the definition of a multitiered system of support providing a full 
continuum of supportive and effective interventions.  

Presenters:
• Cognitive empathy moderates the relative effectiveness of different targeted inter-

ventions to bullying - Eerika Johander, Jessica Trach, Tiina Turunen, Claire Garan-
deau, Christina Salmivalli 

The debate about the most effective ways to handle cases of bullying has cen-
tered around two main approaches: 1) confronting approach, where bullying 
behavior is clearly condemned by the adult with request to stop it immediately 

Invited symposia
Room: White
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(Olweus, 1993), and 2) non-confronting approach, where the adult attempts 
to arouse empathy for the victimized peer (Pikas, 1989; Robinson & Maines, 
2008). Yet, combining elements from both of the approaches might be even 
more effective (Garandeau et al., 2016). We examined the effects of these 
approaches on bullies’ intention to change their behavior using a controlled 
experimental design with hypothetical filmed interventions shown to a sample 
of 258 grade 7 students (12-13 years old). Participants were asked to imagine 
that they had been bullying a peer and were invited to a meeting with a teacher. 
They were randomly assigned to three experimental conditions viewing a video 
vignette of a ‘teacher’ addressing the situation using either approach alone, or in 
combination. Surveys completed before and after viewing the video measured 
students’ empathy and their intention to change behavior (e.g. stop bullying) 
after such discussions. Empathy was positively related to intention to stop 
bullying. Furthermore, cognitive empathy moderated the relative effectiveness 
of the messages: at high levels of empathy, all messages were equally likely to 
lead to intention to stop bullying, whereas at low levels of empathy, the condem-
ning message was the least and the combined message the most effective. The 
findings suggest that the relative effectiveness of different targeted interventions 
vary by child characteristics.

• Evaluating the Effectiveness of the ViSC Social Competence  
Program: What Works for Whom? Evaluating Patterns and  
Mechanisms of Change among Bullies, Victims and Bully-Victims - Elisabeth Ste-
fanek, Dagmar Strohmeier, Takuya Yanagida 

This study investigates whether the participation in a whole-school anti-bullying 
program is equally effective for adolescents classified as bullies, victims and bul-
ly-victims. It was examined whether changes in empathy, help seeking, respon-
sibility to intervene, perceived teacher intervention, and anti-bullying norms 
are associated with transition patterns between bully, victim, bully-victim and 
uninvolved subgroups before and after the intervention. A longitudinal cluster 
randomized control study was utilized. In sum, 1,377 adolescents (48.5% girls, 
Mage = 11.7) enrolled in 13 schools participated in the program, 665 adoles-
cents (45.2% girls, Mage = 11.6) enrolled in 5 schools were in the control group. 
Data were collected with internet-based questionnaires at pre- and post-test. 
Confirmatory factor analyses (CFA’s) and latent transition analysis (LTA) were 
applied. The probability for staying uninvolved was higher in the intervention 
group (.900) than in the control group (.824). Victims (.675) and bully-victims 
(.557) in the intervention group had a higher probability to become uninvol-
ved compared to victims (.448) and bully-victims (.318) in the control group. 
Program participation had a buffer effect on help seeking behavior, perceived 
teacher intervention, and negative evaluation of anger motive on students in 
ViSC classes. Norms of aggressive behavior increased in ViSC classes while they 
decreased in control classes. These changes of mediators were differentially 
related to changing patterns in groups of bullies, victims, and bully-victims. A 
socio-ecological approach addressing mechanisms of the bullying process is 
effective in changing patterns of involvement in victims as well as bully-victims. 

• Environmental Sensitivity Moderates the Effects of an Anti- 
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bullying Intervention: extending results on Defending and  
Bullying behaviors - Annalaura Nocentini, Benedetta Emanuela Palladino, Ersilia 
Menesini

The purpose of this study was to extend previous results about the moderating 
effects of  Environmental Sensitivity (ES) on the effectiveness of antibullying 
program (Nocentini et al., 2019) in three ways: 1) testing the moderating effects 
on different outcomes: bullying and defending behaviors (extending those on 
victimization and internalizing symptoms); 2) testing the moderating effects 
on a different antibullying program, Notrap! (extending those from KiVa); 3) 
testing the effects on adolescence (extending those from childhood).  
The sample is the experimental group of the 5th Edition of the NoTrap! program 
which included 1.069 students (55% males) enrolled in grade 7-8-9-10. Stu-
dents were followed from September (pre-test) to June (post-test) and provided 
self-reported data on ES (Pluess et al., 2018), bullying and defending behaviors 
(Zambuto et al., 2020).   
Linear mixed-effects models with full-information maximum-likelihood estima-
tion were performed using a three-level random-intercept model. Results sho-
wed a significant interaction between ES and Time in the prediction of bullying 
behaviors and of defending behaviors in males.  
According to follow-up analyses, the group of adolescents scoring low in ES 
did not decrease significantly in their bullying behaviours over time despite the 
intervention, whereas high sensitive adolescents did (η2=.05). Besides, although 
a significant increase was found across all the adolescents, the effect size was 
about four time stronger in the high sensitive male adolescents as compared to 
low sensitive (η2 low =.03, η2 high =.12).  
Discussion is focused on deepening possible mechanisms through which ES 
explains processes of resistance and vantage related to this universal interventi-
on. 

• Explaining and Preventing Persistent Victimization: The Role of Individual and 
Familial Factors - Tessa ML Kaufman

This contribution discusses key findings related to the explanation and the 
prevention of persistent victimization. First, characteristics that explain why 
some children are persistently victimized despite participating in a universal 
anti-bullying intervention are addressed, referring on factors that may impede 
children’s social interactions with peers and ability to recruit defenders. Latent 
Cluster Growth Analyses (LCGA) showed that 20% of the initial victims were 
still victimized two years after implementing an effective intervention: KiVa. 
Children who were more rejected by peers or parents, withdrawn, or anxious, 
were more likely to be persistently versus decreasingly victimized. Universal 
interventions that target the peer group thus seem less effective for students 
who deviate most strongly from general social norms. Second, the focus zoomed 
in on the central role of parent-child relationships. Guided by spillover theory 
(Parke & Ladd, 2016), I examined whether persistent victimization could reflect 
a vicious cycle of rejection by peers and parents. Results from Random-Inter-
cept Cross Lagged Panel Models revealed bidirectional associations between 
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internalizing and externalizing maladjustment of children. This highlights the 
importance of including parents in school-based interventions. Third, the role of 
minority status (being lesbian, gay or bisexual: LGB) in persistent victimization 
has been examined. LCGA’s showed that LGB adolescents were at greater risk 
compared to heterosexual peers to be persistently victimized (relative to decrea-
singly/not victimized) across adolescence, and experienced more associated 
anxiety. Last, directions for increasing the effectiveness of current interventions 
or persistent victims are discussed.

Invited Symposium 2: Early Childhood. Aggression and 
peer-victimisation in early childhood 

Chair: Claire P. Monks, University of Greenwich, UK

This symposium brings together three papers on aggression and peer-victimis-
ation in early childhood from three different continents; Oceania, Europe and 
Asia.  There is a growing body of literature which confirms that some children 
behave aggressively towards others during their early peer interactions.  The 
first paper in this symposium is by Swit from the University of Canterbury in 
New Zealand.  Swit examines the association between social cognition and 
behaviour in early childhood.  She reports on the findings of research with 3-5 
year olds examining the association between children’s views of relational and 
physical aggression and prosocial behaviours and their engagement in these 
behaviours.  The second paper is by Kucaba and Monks from the University of 
Greenwich in the UK. This paper looks at the role of the peer group in aggressive 
behaviour, examining peer-relations and friendships in relation to involvement 
in peer-victimisation during early childhood.  The final paper is by Lee from 
Chung-ang University in South Korea.  Lee reports on the development of an 
age-appropriate anti-bullying programme for kindergartners and the evaluation 
of the programme in a South Korean kindergarten.  All of the papers note the 
importance of using age-appropriate methods when working with young chil-
dren, describing innovative methodologies, including the use of cartoons, ani-
mations, Duplo, games and stortytelling.  Each of the papers in this symposium 
highlights the need for work to focus attention on understanding aggressive and 
prosocial behaviour among young children and the importance of age-appropri-
ate programmes with young children, which appear to have promising effects in 
supporting children’s positive behaviour.

Room: White
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Presenters:

• Pre-schoolers’ normative beliefs about aggression and prosocial behaviour and 
their behaviour - Cara S. Swit

Normative belief is conceptualised as the degree to which a behaviour (i.e. ag-
gression and prosocial behaviour) is seen as acceptable or normative. Research 
suggests that children’s normative beliefs should be a good predictor of their 
aggressive or prosocial behaviours. For instance, children who hold normative 
beliefs approving of relational aggression are more likely to engage in relatio-
nally aggressive behaviours. However, these associations are yet to be explored 
in early childhood when normative beliefs, aggression and prosocial behaviour 
are emerging. Researchers have also predominately relied on verbal vignettes 
and toys to enact aggressive and prosocial behaviours to young children and 
the gender of children in the scenarios is known. These methodological appro-
aches to studying normative beliefs may be too abstract and complex for young 
children to understand and process and children’s responses may be influenced 
by the gender of the perpetrator and victims in the scenarios. The current study 
expands previous research by exploring the association between pre-schooler’s 
(3-5 years old) normative beliefs about relational aggression, physical aggres-
sion, and prosocial behaviour and their use of these behaviours, as reported 
by kindergarten teachers. Using a repeated measures, counterbalanced expe-
rimental design, children’s normative beliefs were measured using animations 
on an iPad and Duplo toys to enact relational aggression, physical aggression, 
and prosocial behaviour scenarios. The findings of this study demonstrate the 
novel methodologies that can be used to assess young children’s social cognitive 
processes and how these related to children’s use of aggressive and prosocial 
behaviour.

• Peer-relations and friendships in early childhood; the association with peer-victi-
misation - Kat Kucaba, Claire P. Monks

The current study examines the association between involvement in peer-victi-
misation in early childhood and different measures of peer relations in order 
to examine the role of the peer group in victimisation. Children (N=200; 
45.5% Female) and teachers (N=8) were recruited from three primary schools 
in the south-east of England. Children were aged 5-7 years (M=75.6 months, 
SD=10.39). Child and teacher reports of friendships were obtained. Children re-
ported on the quality of their best friendship.  Children provided peer-reports on 
involvement in peer-victimisation (as aggressor, victim and defender) and social 
status (like most and like least). Results show that aggressive children recei-
ved more like-least nominations than other children, defenders were the most 
liked by peers, but victims’ social status was not clearly identifiable. There were 
no significant differences between role in peer-victimisation and best friend 
nominations - most children said that they had a best friend. Similarly, there 
were no differences in reciprocated friendship between different roles. However, 
children who had their friendship reciprocated received more defender nomina-
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tions. In line with the homophily hypothesis, aggressive children tended to have 
aggressive friends and have friendships characterised by conflict. Defenders 
were friends with other defenders. Victims tended to follow social competence 
model of friendships by indicating defenders as their best friends. We discuss 
these findings in relation to the role that group processes may play in peer-victi-
misation in early childhood.

• Development and application of an anti-bullying programme in kindergarten in 
South Korea - Seung-ha Lee

Studies have shown that bullying exists among young children (Lee et al., 2016; 
Perren & Alsaker, 2006). Although early intervention is necessary for stopping 
and preventing bullying behaviour, prevention programmes for young children 
is very rare. This study aimed to develop an anti-bullying programme for kin-
dergartners and examine its appropriateness for them. In order to develop the 
programme, 6 counsellors were individually interviewed and 12 professionals 
participated in dephi method. One kindergarten in a city in South Korea was 
approached to take part in the programme. One hundred and seventeen chil-
dren in the kindergarten, their teachers and parents participated for 6-8 weeks. 
Due to COVID-19, the teacher training and education for parents sessions were 
conducted online. After the application of the programme, parent and teacher 
feedback was obtained. This study was funded by Korean Research Founda-
tion and obtained IRB approval from Chung-ang University. The programme 
consisted of six core elements and related content; 12 activities using various 
games, storytelling, and arts were developed. Eight sets of online content for 
teacher training and parents were developed. After the programme, teachers re-
ported improvement in children’s behaviour and a more respectful atmosphere 
in the classroom. Parents reported their increased understanding of children’s 
bullying in kindergarten and the usefulness of strategies for responding to their 
children’s bullying experiences. This study showed early intervention can be 
effective to prevent that children’s bullying behaviour. It emphasizes that colla-
boration among staff, parents and children is necessary to intervene in bullying 
effectively. Also, communication about bullying between parents and teachers is 
important to elicit parental attention and cooperation in the application of the 
prevention/intervention programmes.
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Symposia

Symposium 1: Well-being, Harassment and Bullying in 
Norwegian ECEC-institutions – what we know and what 
we can do 
Chair & discussant: Thomas Moser, University of Stavanger

Through the amendment to the Norwegian Kindergarten Act (Ministry of Edu-
cation, 2021; LOV-2020-06-19-91, implemented 1.1.2021, the kindergartens’ 
work to create a good and safe kindergarten environment for all children has 
received renewed attention. According to the Act, the well-being of children is a 
core value and task for Kindergartens and the revised law clarifies and emp-
hasizes the institutions’ responsibility to prevent all kind of violations including 
harassment and bullying (chapter VIII, §41-§43). 

 In this symposium, the participants will, through the lens of their own research, 
discuss the phenomena well-being, harassment and bullying in a Norwegian 
ECEC context and reflect upon the importance of these concepts for children’s 
psychosocial development in ECEC institutions. We will shed light on on the 
relation between temperament and well-being as well as harassment and bully-
ing as negative processes that threaten or weaken a safe and good kindergarten 
environment and by that weaken children’s subjective well-being.  

The three presentations of approx. 20 minutes (paper 1-3) creates the basis for 
a discussion between the presenting authors and other participants (approx. 
30 min) about the key aspects of (1) promoting well-being and (2) preventing 
negative actions, processes, and events in ECEC. 

Presenters:

• The Effect of Children’s Temperament on Adjustment in  
Norwegian ECEC, and the Role of ECEC Quality - Karin van Trijp, Ratib Lekhal, May 
Britt Drugli, Veslemøy Rydland, Suzanne van Gils, Elisabet Solheim Buøen

Well-being forms a base for current and later life outcomes (Department for 
Education and Child Development, 2016; Mashford-Scott et al., 2012). Suppor-
ting well-being is especially important during the first years of life considering 
the neuroplasticity of the brain and sensitivity for the environment (Blakemore 
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& Frith, 2005; National Scientific Council on the Developing Child, 2007). In 
addition, well-being is part of children’s adjustment in ECEC. How well a child 
adjusts, might be influenced by the child’s temperament or environment (Roth-
bart & Bates, 1998; Thomas & Chess, 1977). At present, to our knowledge, only 
De Schipper et al. (2004) studied children’s well-being as part of adjustment in 
ECEC. Moreover, there is not much known about the potential constraints that 
the ECEC environment might have on the association between children’s tempe-
rament and well-being in ECEC. 

Therefore, this study will examine the association between children’s tempera-
ment and well-being as part of adjustment, and if ECEC quality features have 
an effect on this association. We collected longitudinal data in 78 Norwegian 
ECEC centers and 187 units/groups. Temperament was examined with the EAS 
Temperament Survey (Buss & Plomin, 1984), and well-being in ECEC with the 
LICW-D questionnaire (De Schipper et al., 2004). Multilevel analyses will be 
conducted. 

Results will be presented during the conference. This study provides insight 
in which temperament characteristics might influence children’s well-being, 
and therefore their adjustment during the first year in ECEC, and which ECEC 
quality features might play a role in this association. Suggestions are presented 
on how ECEC practice can support children’s well-being as best as possible with 
regards to temperament.

• Harassment in Early Childhood Education and Care (ECEC)  
Institutions: 4- to 6-Year-Old Children’s Experiences - Monica Seland, Ellen Beate 
Hansen Sandseter, Børge Moe

The present study is based on theories of children’s subjective well-being em-
phasizing dimensions such as positive sense of self, agency, security and safety 
(Fattore et al., 2017). Warm and supportive social relations are fundamental for 
children’s well-being, and family, friends and teachers are crucial (Sandseter 
and Seland 2018; Seland et al. 2015; Thoilliez 2011; Foley et al. 2012; Holder 
and Coleman 2009). 

This study aims to explore the relations between 4 to 6-year-old children’s 
experiences of being frequently harassed in ECEC institutions, their general 
feeling of subjective well-being and their social relation experiences with staff 
and peers. The study also investigates whether these children’s experiences dif-
fer from other children’s experiences. Research question: How do children who 
are frequently harassed in ECEC institutions view their general well-being and 
social relations in the institution compared to children who do not experience 
frequent harassment? 

The data reported in this study were collected through The Norwegian ECEC 
Well-being Monitor, an online, free of charge, electronic questionnaire de-
veloped for ECEC institutions. A total of 3598 children are included in the study. 
Analyses were conducted using SPSS. 



23

Results show that for a majority of indicators, children who are frequently 
harassed have significantly different experiences of general well-being and 
social relations with peers and staff, mostly more negative, than other children. 
The experience of being harassed is intertwined with the complexity of social 
relations and emotions. ECEC staff working holistically with the psychosocial 
environment, friendship and play are therefore essential to minimizing harass-
ment and increasing children’s well-being. 

• Bullying in Norwegian kindergartens – what do we know? - Ingrid Midteide Løk-
ken, Tone Rove Nilsen, Helene Marie Storli Aaseth, Thomas Moser, Ellen Elvethon

The purpose of this project (Aaseth et al., 2021) was to create an overview of 
existing research- and experience-based knowledge, on the topic of bullying in 
kindergartens in Norway, led by the research question: What is the knowledge 
about bullying in kindergarten and how is the phenomenon discussed in the 
Norwegian kindergarten context? 

The contribution is based on a scoping review (Arksey & O’Malley, 2005) of 93 
documents research-, professional- and policy documents, published between 
1997-2020.  

Results: The thematic content analysis of the mapped documents resulted in 
four main theme areas, (1) Understandings of bullying (2) Forms of bullying, 
prevalence, and consequences (3) Measures - prevention of and dealing with 
bullying. Today, it seems to be a relatively large consensus that bullying also 
takes place in kindergarten. In recent years, the discussion in the kindergar-
ten field has expanded from a rather individual to a social perspective on the 
phenomenon. However, there are still few studies that examine the prevalence 
and consequences of bullying in kindergarten and highlight children’s voices. 
Documents dealing with measures against bullying in kindergarten focus mainly 
on prevention, only a minority addresses how staff can cope with situations 
where bullying has occurred.  

Implication: There is still a need for more knowledge about the forms, prevalen-
ce, and consequences of bullying in kindergarten, as well as a broader knowled-
ge base on how kindergartens specifically work to prevent and, in particular, 
deal with bullying to ensure that all children experience a good and safe kinder-
garten environment and, by that, ensure the well-being of children. 
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Symposium 2: Bullying, Diversity, and Inclusion of 
Newly Arrived Migrant Students: Analysing National and 
School-level Policies and Practices for Safe and Inclusive 
Schools in Different Countries

Chairs: Hildegunn Fandrem, University of Stavanger &  
Eveline Gutzwiller-Helfenfinger, University of Duisburg-Essen
 
Discussant: James O’Higgins Norman, Dublin City University

Countries adopt different policies and practices on the topic of migration and 
bullying in the educational context. Core issues relate to how newly arrived 
immigrant students are welcomed, how diversity is addressed in schools, 
whether students’ voice is included in developing policies and practices, and to 
how anti-bullying strategies are implemented, also when it comes to contextual 
factors like school design. This symposium is a part of the COST action CA18115 
“Transnational Collaboration on Bullying, Migration and Integration at School 
Level” (TRIBES). The three papers included in the symposium offer insights in 
to first results from three out of six Working Groups.  

The first paper analyses similarities and differences between six European 
countries’ national top-level education policy concerning welcoming newly 
arrived migrant students. The focus is (a) on the kind of migration issues these 
countries face; and (b) on national approaches to resolving these issues.  

The second paper zooms in on the school level and looks specifically on the role 
of school design in improving school safety, climate, and security and its effects 
on bullying and wellbeing. The systematic review investigates the association 
between school design and bullying/victimisation.  

The third paper targets the individual level and explores how students’ voices 
have been included in the design and implementation of diversity strategies and 
anti-bullying strategies. For this purpose, websites of secondary schools from six 
European countries were analysed.  
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The studies may contribute to improving policy and practice across European 
countries to make life better for both immigrant and bullied students.

Presenters: 

• Welcoming students with migrant backgrounds: How education policies across 
Europe are shaped by context and experience - Amalee Meehan, Glorianne Borg 
Axisa, Silvia de Almeida, Barbara Bäckström,Nathanaël Friant, Øystein Lund Johan-
nesen, Monica Roman

The last number of decades have seen migration increase across Europe, affe-
cting countries with long histories of immigration as well as countries newer to 
the phenomenon. These countries adopt different policies and practice in this 
regard, including in the field of education.  Yet how contextual factors shape the-
se differences is under-represented in the literature.  This presentation reflects 
a top-level education policy study on receiving Newly Arrived Migrant Students 
(NAMS) in six European countries – Belgium, Ireland, Malta, Norway, Portu-
gal and Romania.  It examines how the context of each country shapes these 
policies.   

 It is not the aim of this presentation to compare and contrast policies or edu-
cation systems (ie their relative strengths and/or weaknesses).  Nor do we trace 
their evolution. Our aim is to analyse the differences and similarities between 
approaches as shaped by the national contexts, thus providing a cross-Euro-
pean snapshot in time of the sorts of migration issues facing different countries 
and national approaches to resolving these issues. The paper analyses educa-
tional provision for NAMS under the four thematic areas of linguistic support, 
academic support, parental involvement/outreach to parents, and intercultural 
education (European Commission, 2013).  

The study is located in the wider work of the Transnational Collaboration on 
Bullying, Migration and Integration at School Level (TRIBES), a project focu-
sed on migrant experiences of school bullying across the European continent 
(O’Higgins Norman, 2020).  

Findings are somewhat paradoxical: policy measures on education of NAMS in 
Europe tend to vary depending on countries’ broad historical, demographic and 
economic contexts, yet at the same time exhibit some common threads.

• The effects of school design, sense of safety and school climate on bullying and 
the wellbeing of children and adolescents - Muthanna Samara, Peter K. Smith, 
Jacinta Francis, Adeem Massarwa, Carmel Cefai, Gabriella Kulcsar, Marijana Marko-
vikj

Prevalence rates of bullying and its relationship to mental health problems, poor 
physical health, and suicidal ideation may differ from one school to another de-
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pending on various aspects including school design, school and educational cli-
mate, and how safe pupils feel in their schools (Astor & Benbenishty, 2019). This 
study is part of the COST action CA18115 TRIBES, Transnational Collaboration 
on Bullying, Migration and Integration at School Level. This is a systematic 
review that focuses on studies devoted to the role of school design in improving 
school safety, climate and security and their effects on bullying and wellbeing.  

We conducted a systematic review of the published literature in MEDLINE, 
PsychINFO, Pscharticles, Eric and Web of Science using the terms related to 
school design, environment and bullying, victimisation or wellbeing. Papers 
were published from 1970 through the end of April 2021 and included prospe-
ctive, cross- sectional, qualitative and intervention studies that investigated the 
association between school design and bullying/victimisation. Review studies 
were also looked at to see relevant references.  

We reviewed articles by title and abstract before completing the full text review. 
The inclusion criteria are that the research is done in schools about the physical 
environment and their effects on children’s wellbeing. We followed the Prefer-
red Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA). 

This systematic review will provide an insight into the effect of school design 
and environment on bullying behaviours, the feeling of safety and school climate 
and will inform policy makers as well as intervention programs on how to im-
prove school design and climate to tackle bullying and victimisation.

• Student voices in the school environment: a website analysis -  Maritta Välimäki, 
Niamh O’Brien, Kirsi Hipp, Faye Acton, Alexandru Gradinaru, Angelika Echsel, Elisa-
beth Stefanek, Christina Schulze, Katrin Hahn-Laudenberg

Theoretical background: Student voice is understood as pupils or students 
having a say and influencing the wider school context. There is limited informa-
tion on how student voices are heard within school settings on a European level.  

Research aim: The aim of this study is to explore how student voices have been 
addressed and implemented at European secondary schools as evidenced from 
their websites. In particular, the consideration of student voices in diversity 
strategies and anti-bullying strategies is examined. 

Method: Descriptive document analysis design is being used. The data will be 
categorized using content analysis and further described with descriptive statis-
tics.  

Sample: The data was collected from secondary school websites in European 
countries: Austria, England, Finland, Germany, Romania, and Switzerland. 
Researchers from each country screened the websites of 50 schools in areas with 
high migrant populations. Written text on public websites of secondary schools 
such as policies, guidelines and mission statements have been included.  
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Results: The results will be available in Autumn 2021. Preliminary results show 
that the visibility of diversity and anti-bullying strategies vary across countries 
and that explicit consideration of student voices is rare. 

Implications: This study contributes to the limited evidence on students’ con-
tribution at school settings. Based on the information, good practices can be 
shared and areas to be developed could be recommended to policy and decisi-
on-makers. 
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Symposium 3: Relevant adults’ views and role in diffe-
rent types of bullying
Chairs: Leyla De Amicis, University of Glasgow & Elisa Bisagno, University of Modena 
and Reggio Emilia

The ecological perspective has been helpful to explore bullying over the course 
of the years. Some literature has investigated teachers’ views and their role on 
traditional bullying but little knowledge exists on teachers’ anti-bullying strate-
gies and their perception of cyberbullying. Many studies have been carried out 
in Western countries but both bullying and cyberbullying are dramatic chal-
lenges in many Asian regions. Parents can play an important role in preventing 
and responding to bullying but there is still scarce research which examines 
their views, knowledge and attitudes on this topic. This symposium consisting of 
four presentations presents research focused on the perspectives and role that 
teachers and parents can have regarding traditional bullying, cyberbullying and 
prejudice- based bullying, in different geographical areas, such as UK, China, 
Hong Kong and Italy.  The first presentation will focus on a qualitative study 
involving teachers from different levels of the UK educational system, exploring 
their opinions about the impact of severity and publicity of cyberbullying on 
young people’s lives. The second study will examine Chinese parents’ views on 
bullying and explore their expectations about their and their children’s bystan-
der intervention in unspecified bullying and prejudice- based bullying. The third 
contribution will describe the role that teachers are expected to play on the im-
plementation of newly developed videogames aimed at preventing bullying and 
cyberbullying in secondary schools in Hong Kong. The fourth presentation will 
highlight the relationships between Italian teachers’ strategies of intervention in 
bullying incidents, their self-efficacy, previous anti-bullying training and years 
of teaching experience. 

Presenters:

• ‘The more public it is, the more severe it is’: Teachers’ perceptions on the roles of 
publicity and severity in cyberbullying - Peter J.R. Macaulay, Lucy R. Betts, James 
Stiller, Blerina Kellezi

Those in the teaching profession are facing additional challenges when re-
sponding to cyberbullying due to the unique features of publicity and severity. 
Such features are known to negatively impact on young people’s cyberbullying 
experiences. Teachers’ views on publicity and severity of cyberbullying are 
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currently unknown. The current research draws on data from 10 focus groups 
with 63 teachers (10 males) who taught across primary, secondary, and college 
educational levels in the UK. Thematic analysis identified three themes: (a) role 
of severity, (b) differential roles of publicity, and (c) bystander intentions. Par-
ticipants discussed the role of severity, where visual acts of cyberbullying were 
perceived more severe than written forms, suggesting the type of cyberbullying 
is an important indicator in perceived severity. Participants acknowledged how 
cyberbullying can transition from private, semi-public, and public incidents, 
which influenced their perceived intervention strategies. Finally, levels of publi-
city were discussed in regard to young peoples’ bystander intentions, with public 
incidents of cyberbullying instigating positive and negative bystander interventi-
on. The findings are discussed in relation to practical implications, especially the 
need to promote awareness for teachers on the issues of publicity and severity in 
cyberbullying.

• Chinese parents’ views on bullying and their children’s defending behaviour in 
traditional and stigma bullying - Leyla De Amicis, Yuqing Xue

School bullying is a widespread phenomenon in China. Besides traditional bul-
lying, other types of bullying have also emerged in this country, such as weight 
bullying and prejudice- based bullying against left behind children. Children’s 
bystander intervention is a good strategy for decreasing bullying, but little is 
known about parents’ views about this behavior. This study examined the views 
about parents’ and their children’s supposed defending behavior in unspeci-
fic bullying and prejudice based bullying contexts in Chinese parents of 9-11 
years old pupils attending two primary schools of a central province of China. 
A sample of 261 parents (F= 183) filled it an online survey exploring their views 
and knowledge about school bullying. Participants were presented with three 
scenarios in which a child was bullied 1. in a generic context 2. because of their 
weight, 3. because of their status as left behind child. Parents were asked their 
intentions to intervene and their expectations about their children’s bystander 
intervention in these contexts.     Results showed that parents felt different 
emotions and perceived different consequences for the victims of the three 
presented scenarios and showed more compassion in the weight stigma bullying 
scenario. Participants preferred their children to ask for help to an adult rather 
than intervening by their own. In the unspecified scenario, parents attributed 
the bullying to victims’ individual characteristics rather than to bullies’ preju-
dice.  These findings showed the importance of disseminating the importance 
of bystander intervention among children. Knowledge about prejudice based 
bullying should also be increased. 

• A preventive measure: The role of teachers in interactive electronic games to curb 
bullying and cyberbullying - Tak Yan Lee, Caroline Cheng

The availability and use of electronic devices has created many issues and 
cyberbullying is among the most commonly exposed and unidentified risk for 
children and adolescents on internet. A research conducted by The Organiza-
tion for Economic Co-operation and Development (OECD) in 2017 found that 
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Hong Kong has the most serious bullying situation in schools regarding students 
aged 15. There is a growing concern on the prevention of BCB and an interest in 
the use of digital games to promote positive youth development (PYD) among 
adolescents. Bullying has far-reaching negative consequences, and it has been 
linked with many issues, such as anxiety, depression and suicidal ideation for 
victims. The research team designed a digital PYD game to strengthen the three 
PYD constructs – social competence, moral competence, and pro-social norms 
among early adolescents. The objective of the games is to enhance media literacy 
to prevent BCB, which is often intermingled because of prevalent use of infor-
mation and communication technology. The role of teachers has been conside-
red crucial - if students’ relationship with their teachers is positive, the tendency 
of bullying cases would decrease (OCED, 2017). Teachers are trained to take 
up the instructor’s role in introducing the games and discuss important issues 
with their students along the story lines of the games. In addition, teachers are 
expected to remind students to apply knowledge of making choices throughout 
the game and guide students build important tools, such as, decision-making 
skills and empathetic understanding. The detailed feedback of the game from 
two young people – a 15-year-old female from China and a 21 –year-old male 
from the United States provided constructive comments on the game design and 
perceived effectiveness. The games will be piloted in secondary school settings 
for BCB prevention in Hong Kong and beyond, involving a large number of 
teachers in their implementation.

• Teachers’ perceptions of self-afficacy and intervention strategies inn bullying inci-
dents - Dario Bacchini, Concetta Esposito, Angelo Fanara, Stefania Prevete

Recently, the interest in the association between teachers’ self-efficacy and their 
choice of intervening in bullying incidents has dramatically increased (e.g., 
Boulton et al., 2014; De Luca et al., 2019). However, further research is needed 
to clarify if self-efficacy is only connected to the likelihood that teachers will 
intervene in bullying situations or also relates to specific intervention strategies 
they will employ (Fisher et al., 2020). This study investigates the most common 
strategies used by teachers for handling school bullying incidents and how these 
strategies relate to teachers’ self-efficacy, years of experience as a teacher, and 
participation in previous anti-bullying training. Potential interaction effects 
also will be tested.  A sample of 163 Italian teachers in primary (37.4%), middle 
(42.3%) and high school (20.3%) participated in the study. The Handling Bul-
lying Questionnaire (Bauman et al., 2008) and the teachers’ self-efficacy scale 
(Caprara et al., 2006) were used.  Four strategies for handling bullying incidents 
were identified: Taking action, Passive engagement, Enlisting other adults, Dis-
ciplining the bully. Findings showed teachers scoring higher on enlisting other 
adults than on all the other strategies. Also, teachers’ self-efficacy was positively 
associated with taking action and enlisting other adults.  Significant associations 
between high self-efficacy and i) a decreased likelihood of disciplining the bully 
when teachers had previous training on bullying, and ii) an increased likelihood 
of enlisting other adults when teachers had a lower work experience were found. 
This study emphasizes how self-efficacy in teachers is a crucial component for 
their effective intervention in bullying situations.  
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Symposium 4: Ethnic Bullying and Victimization in Chil-
dren and Adolescents: how Contexts and Individual 
Matter
Chairs: Ersilia Menesini, University of Florence & Simona Caravita, University of Stavan-
ger

Globalization has increased the movement of people from one country to anoth-
er. Because of the fluxes of migration over time, in the education system we have 
multi-ethnic classes and schools, with great variability in the grade of diversity 
and cultural interactions. Students with migrant backgrounds or minority status 
face several challenges that can affect their development and wellbeing, among 
which we can include ethnic bullying and victimization. Recent research has 
analysed individual factors related to the perpetration or to being the victim of 
ethnic bullying (Caravita et al., 2020; Mazzone et al., 2020). However, few stu-
dies have investigated the complex dynamics between individual and contextual 
factors that can explain processes of ethnic bullying and discrimination: How 
the composition of the class, the school climate, individual and collective preju-
dice can impact ethnic bullying and victimization, and why some children are 
more inclined to defend the victim? This symposium aims to present new dire-
ctions of research on ethnic bullying and victimization through complex models 
where individual and contextual factors may interact to explain ethnic bullying, 
victimization, and the processes of by-standing and defending in ethnic diverse 
classes and groups. The symposium includes two studies on how school and 
class diversity and school climate may influence ethnic bullying and victimizati-
on and two studies focussing on how peers, teachers and personal attitudes may 
explain defending behaviours towards victims of ethnic bullying. 

Presenters:

• Ethnic diversity and bullying at schools: the role of citizenship status and the 
perception of diversity from others among Italian students - Maria Chiara Basilici, 
Benedetta Emanuela Palladino, Ersilia Menesini

The relationship between school ethnic diversity and bullying has shown con-
troversial results, with several individual and contextual factors that seem to 
moderate this relationship. The aim of the present study is to analyse the role 
of ethnic diversity at school on both ethnic and traditional bullying, by conside-
ring two different social indicators of ethnic group membership (i.e., students’ 
citizenship status and their perceptions of diversity from others). 
Data were collected in 58 classes of 13 high schools (N=960; 52% girls; age 
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M=15,19; SD=0,60). Two classifications of majority-minority groups were iden-
tified: 1)comprising students with vs without  Italian citizenship (81,7%) and 2) 
students who reported being perceived as different (76,1%); vs being similar to 
the majority group,  by others. Consequently, two ethnic diversity indices were 
calculated in each class.  Multilevel analyses showed the impact of the citizens-
hip status on ethnic victimization at both individual (β=0.561; p=0.000) and 
class level (β=-0.604; p=0.002), while ethnic diversity seems to be significant 
for ethnic bullying only at class level (β=-0.273; p=0.015). Students’ perceptions 
of diversity from others seems to constitute a protective factor for victimization 
at class level (β=-3.160; p=0.020) and turns into a risk factor for bullying at in-
dividual level (β=0.535; p=0.020). This study provided insights for the relevant 
role played by the citizenship status and the perception of diversity from others 
in Italian schools at individual level in relation to  bullying behaviours and it 
shows new perspectives on the role of class ethnic diversity as protective factor 
for both ethnic and traditional bullying.

• School Climate and Ethnic Bullying among Primary School  
Children: The Mediating Role of Contact Quality - Nicolò Maria Iannello, Marina 
Camodeca, Carmen Gelati

Ethnic bullying is a type of discriminatory bullying (Elamé, 2013), leading to 
tensions and conflicts in multicultural school contexts. Generally, educational 
environments fostering connectedness, respect, and positive relationships with 
peers and adults have been found to restrain antisocial behaviors (Wang & 
Degol, 2016). However, it is not widely studied how a supportive school clima-
te might counteract bullying on ground of ethnicity. Based on the intergroup 
contact theory, the current work surmised that a school climate promoting 
social-emotional security and respect for diversity might limit ethnic bullying 
also by sustaining a positive quality of intergroup contacts. Data were collected 
from 570 Italian primary school children (52.6% males, 25.4% with migratory 
background, mean age = 8.56 years, SD = .55). Self-reported questionnaires 
were employed to assess school climate, contact quality, and ethnic bullying. 
The mediation analysis indicated that school climate was positively associated 
with contact quality (B = .62***). Moreover, school climate and contact quality 
were negatively related to ethnic bullying (B = -.09** and B = -.06***, respecti-
vely), and the indirect effect of school climate on ethnic bullying through contact 
quality was significant as well (B = -.04; 95% CI: -.0706, -.0082). These findings 
seemed to show that a respectful school climate might support positive relati-
onships between ethnically diverse students, which, in turn, are likely to prevent 
bias-based bullying. Implications for research and practice, in relation to 
educational interventions aimed at developing an inclusive school climate and at 
enhancing intergroup relations within multi-ethnic schools, are discussed.

• Which Factors May Promote Defending Bullied Peers Who Belong to Ethnic Mino-
rity Groups? - Noemi Papotti, Simona C.S. Caravita, Giulio G. Valtolina

With the increase of the multiculturality of the European schools because of the 
migration, also rates of bullying targeting students of ethnic minority groups 
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have increased (Lewis & Gunn, 2007) The recent research has individuated 
some risk factors for the perpetration of this type of bullying (e.g., having preju-
dices; Caravita et al., 2020), and some characteristics associated to being victi-
mized because belonging to an ethnic minority group (Mazzone et al., 2020). 
Nevertheless, till now, very little research has investigated the other forms of 
participation in bullying (Salmivalli et al., 1996) when the victim belongs to a 
minority ethnic group. This study aims to explore dimensions associated with a 
higher probability of defending the victim in this form of bullying. 
Four hundred and fifty-five students of Italian schools (25.7% non-Italian; 
49.2% males; Mage=12.52, SD=0.59) answered a battery of measures assessing 
defending victims of other ethnicities, prejudices, ethnic identity, school, cli-
mate. For students belonging to the majority ethnic group (Italians) defending 
victims of ethnic minorities was associated to a better evaluation of the time 
spent with people of different ethnicity (.56**). This association was moderated 
by students’ perception of ethnic prejudice in the family (-.30*). 
For students belonging to a minority ethnic groups defending the victims of mi-
nority ethnic groups was associated to the exploration of ethnic identity (.29*). 
This association was moderated by the perception of school cohesion (.42*). 
Results of this study are relevant for developing interventions aimed to promote 
defending the victims in this type of bullying.

• Bystanders of Ethnic Victimization: Do Classroom Context and Teachers’ Approach 
Matter on How Adolescents Intend to Act? - Sevgi Bayram Özdemir, Takuya Yana-
gida, Metin Özdemir

Immigrant youth are at risk of experiencing victimization due to their ethnic, 
cultural, or religious background. These negative experiences have harmful 
consequences for psychological health (Bayram Özdemir et al., 2021) and be-
havioral adjustment of immigrant youth (Bayram Özdemir et al., 2019). Despite 
well-documented harmful consequences of ethnicity-based victimization on the 
youth and recent efforts in identifying the characteristics of the perpetrators 
(Bayram Özdemir et al., 2020), limited attention has been paid to this pro-
blem from a bystander perspective. Consistently, we examined (1) the extent to 
which adolescents’ classroom context is related to their prosocial and assertive 
intentions to intervene with ethnic victimization at school, and (2) whether the 
possible effects of classroom context on youth’s actions vary across adolescents 
with different levels of tolerance toward immigrants. The sample included 1065 
adolescents residing in Sweden (Mage=13.12, SD=.42; 55% males). The results 
of multilevel analysis showed that female adolescents, adolescents of immigrant 
background, and adolescents with high tolerance toward immigrants had grea-
ter intentions to defend and to comfort their ethnically victimized peers. Positive 
inter-ethnic contact norms in class were positively associated with intention to 
comfort the victim. Teacher’s non-tolerance approach to ethnic victimization 
positively predicted adolescents’ intentions to ask the perpetrator to stop and 
to talk to the teacher about the incidents. These effects held the same across 
adolescents with different levels of tolerance toward immigrants. Together, the 
findings highlight the importance of classroom context and teachers in fostering 
adolescents’ prosocial and assertive actions to intervene with bias-based hostile 
behaviors in schools.
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Symposium 5: Children’s bystander intervention in diffe-
rent types of bullying

Chair: Leyla De Amicis, University of Glasgow, Scotland, UK  

Discussant: Dario Bacchini, University of Naples “Federico II”

Bullying is a widespread phenomenon which dramatically affects children’s lives 
and their social environments. Literature on traditional bullying has highligh-
ted how children’s bystander intervention can strongly reduce these incidents 
but also how peers’ active defending does not often occur. There is still scarce 
research on the underlying processes which might facilitate or inhibit children’s 
bystander responses to peer bullying in cyberbullying and interethnic bullying 
contexts. This symposium consisting of three presentations and a discussant’s 
contribution presents research focused on factors which affect and encourage 
children’s defending behavior in cyberbullying and interethnic bullying con-
texts.   

The first presentation will focus on an experimental study conducted on a large 
sample of early adolescents in the UK, showing how severity of cyberbullying 
and traditional bullying incidents and participants’ gender affect willingness 
potential defending of peers. The second presentation will report a study which 
explored middle school and early adolescents’ potential bystander responses 
to inter- and intra-ethnic bullying incidents. Participants’ age and ethnicity 
differently impacted potential bystanders’ situational appraisals, emotions 
and behavior towards same- and different- ethnicity bullies. The third paper 
will present two studies focused on two interventions to increase bystander 
intervention in inter-ethnic bullying scenarios with different age children, also 
revealing the significant role of affective mediators.  

The discussant’s contribution will highlight how the presented research fits 
and expand knowledge in the broader current research on children’s bystander 
intervention, underlying practical implications of these findings and suggesting 
future directions of investigation in this field. 

Room: Yellow
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Presenters:

• Comparing early adolescents’ positive bystander responses to cyberbullying and 
traditional bullying: The impact of severity and gender - Peter Macaulay, Mike 
Boulton, Lucy Betts

Young people are frequently exposed to bullying events in the offline and online 
domain. While bullying is often regarded as a dyadic process, more attention 
is being placed on those that are present and witness a bullying incident, but 
do not actively participate, also known as bystanders. Specifically, it is how 
bystanders respond to both forms of bullying that may act to precipitate versus 
attenuate bullying and/or its negative effects. The present study examined 868 
(47.2% female) 11–13-year-old early adolescent pupils’ bystander responses 
across a series of hypothetical vignettes based on traditional and cyberbullying 
events. The vignettes experimentally controlled for severity across mild, mo-
derate and severe scenarios. The findings showed positive bystander responses 
(PBRs) were higher in cyberbullying than traditional bullying incidents. Bullying 
severity impacted on PBRs, in that PBRs increased across mild, moderate and 
severe incidents, consistent across traditional and cyberbullying. Females exhi-
bited more PBRs across both types of bullying. Findings are discussed in relati-
on to practical applications within the school. Strategies to encourage PBRs to 
all forms of bullying should be at the forefront of bullying intervention methods.

• The effects of ethnicity and age on situational appraisals,  
emotions and defending in inter- and intra-ethnic bullying -  
Leyla De Amicis

Bullying in inter-ethnic contexts has dramatically increased and received more 
attention, in recent years. However, scarce literature has explored the under-
lying mechanisms by which this phenomenon occurs and proposed specific 
interventions for preventing and reducing it. This study explored how diffe-
rent-age White Italian children would think, feel and react to vignettes where 
young characters from the same or different ethnicity were bullied by same- or 
different-ethnicity peers.  

A sample of 249 White children (F=122), from a younger (N=132, Mage=8.78, 
SD=.70) and an older age group (N=117, Mage=12.04, SD=.73) were presented 
with one vignette where a White or Black peer witnessed intra- or inter-ethnic 
bullying. Participants were asked to put themselves in the shoes of the same-age 
bystander and judge the aggressive behavior context and report the extent to 
which they could feel specific emotion and their potential immediate interventi-
on, post-reaction and contact with the perpetrators. 

Results evidenced that different age group children expected to feel differently 
specific emotions towards the victims and perpetrators, depending on their 
ethnicity. Differentiated emotions significantly predicted specific types of inter-
vention in inter- and intra-group scenarios, in younger and older participants. 
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Specific appraisals predicted differentiated emotions, above and beyond the 
inter- or intra-ethnic scenarios.  

These findings showed the importance for researchers and educational professi-
onals to support adolescents to appraise interethnic situations and understand 
their feelings about same- and different-ethnicity victims and perpetrators. The 
role of different emotions as situational specific and intergroup-level relevant 
will be discussed to suggest cognitive- and emotional-based intervention for 
reducing interethnic bullying.  

• Vicarious intergroup contact as a weapon against  
interethnic bullying - Elisa Bisagno, Veronica Margherita Cocco, Alessia Cadamuro, 
Gian Antonio Di Bernardo, S. Topputo, N. Sitra, Loris Vezzali

Interethnic bullying represents an emerging phenomenon with serious conse-
quences also in developmental age. In a two-study research with primary school 
children, we focused on vicarious intergroup contact, as an indirect contact form 
that can be used to fight it, providing a positive social environment where all 
individuals can be accepted.  

In Study 1, children from first to third grade were administered, during three 
encounters, three different fairy tales, where the main character was systema-
tically discriminated and emarginated only because of his/her foreigner origin 
and diversity. After each story, participants also took part to activities aimed at 
identifying the rightness (or not) of the characters’ behaviour and at analyzing 
the emotions felt as a consequence of the stories. Results from the administra-
tion of a questionnaire revealed that, compared to a control condition where 
children did not engage in any activity, the intervention elicited greater empathy 
toward the victim and endorsed social norms against bullying. In addition, em-
pathy mediated the effects of the intervention on intentions to face interethnic 
bullying.  

In Study 2, children from fourth and fifth grade were read an ad-hoc created 
story where a foreign child was bullied, again, because of his/her origins. In this 
case, we also investigated the role of negotiation, with some children working on 
the follow-up activities individually (similarly to Study 1), and others working in 
small groups of three same-sex classmates. In parallel control conditions, bully-
ing was not referred to ethnicity. Results highlight the role of negotiation and of 
affective factors in fostering reactions to bullying.
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Symposium 6: Moral Cognitions and Teachers’ Professi-
onal Ethos as Key Risk Factors for Bullying

Chairs: Simona C.S. Caravita & Hildegunn Fandrem, University of Stavanger

The research has provided evidence about two characteristics of bullying. First, 
it is a phenomenon intrinsically contextual. That is, bullying is affected by values 
and experiences shared within the contexts where bullying episodes happen: 
from the school to the large community. Second, individual and contextual 
dimensions of morality affect the way in which children and adolescents parti-
cipate in bullying with different roles. In particular, moral cognitions, such as 
processes of moral disengagement (Bandura, 1986), seem to play a relevant role 
in bullying (Killen, 2019). 
In this area of research, however, there are still some key aspects that have 
been little explored. Little is known about distinct and overlapping associations 
of dimensions and types of moral cognitions with participants’ behaviours in 
bullying, the gender-, age-trends of these relations, and the possible role played 
by moral cognitions in normalizing the violence experienced in the community. 
Furthermore, if the morality of the peer group has been largely studied, the lite-
rature has less elaborated how the morality of teachers can affect bullying.  
This symposium aims to contribute to fill in these gaps in the literature. The two 
first papers focus on individuals’ morality, exploring age- and gender-trends of 
the associations between moral disengagement and bullying, and the overlap 
between forms of moral cognitions in relation to different participant roles. The 
last two papers enlarge the perspective to the contexts, exploring the interplay 
among exposure to the community violence, moral disengagement and bullying, 
and elaborating how teachers’ professional ethos can be relevant in understan-
ding bullying.

Presenters:

• Gender and age trends in how the four loci of moral disengagement are associated 
with bullying in early adolescence - Ylva Bjereld, Robert Thornberg

According to social-cognitive theory, moral disengagement refers to a set of 
self-serving distortions that made it possible to explain away or justify inhu-
mane and aggressive behaviors in order to avoid self-sanctions (feelings of 
guilt, remorse and self-condemnation) that otherwise would follow from such 
conduct. While moral disengagement has been linked to bullying in childhood 
and adolescence, it has usually been treated and measured as a unidimensional 
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construct, despite the fact that it theoretically is a multidimensional construct 
consisting of four loci: behavioral locus, agency locus, effects locus, and victim 
locus. The aim of the current study was to explore how the four loci of moral 
disengagement were associated with bullying among boys and girls separately 
and in the beginning, middle, and end of early adolescence. A total of 939 early 
adolescents completed a questionnaire at three times (in grades 4, 6, and 8). 
The findings revealed that boys scored higher than girls on bullying and the four 
loci of moral disengagement. All four loci of moral disengagement correlated 
with bullying and with each other in the beginning, middle and end of early 
adolescence. However, regression models showed age-related differences in how 
the four loci of moral disengagement were related to bullying as well as some 
differences between boys and girls. Theoretical and practical implications of the 
findings are discussed.

• Types of Moral Cognition as Correlates of the Involvement in Bullying - Johannes 
N. Finne, Simona Caravita, Hildegunn Fandrem

The tendency to self-justify transgressions (moral disengagement) is an im-
portant correlate of participant behaviours in bullying. Higher levels of moral 
disengagement are associated with increased perpetration of bullying (Killen, 
2019), passive bystander behavior and lower defending of the victims (Gini, 
2006). Research also shows that understanding moral rule transgressions, 
including bullying, as violations of socio-conventional rules, which are evaluated 
as less serious and more acceptable, is associated with increased perpetration of 
bullying and lower defending the victim (Caravita et al., 2012). These two types 
of moral cognitions (moral disengagement and the distorted comprehension of 
moral transgressions) have been theorized in different models of morality and 
are usually studied independently, even if research on moral shifts suggests 
some possible overlaps (Leenders & Brugman, 2005). This study aims to inves-
tigate whether the two types of cognitions are separate components of morality, 
distinctly associated with behaviors in bullying. Participants were 276 fourth to 
eigth-graders (50% girls), who answered self-report measures to assess types of 
moral cognition and a peer-measure of roles in bullying. First analysis indica-
te that moral disengagement and comprehension of moral transgressions are 
separate components of morality. In confirmatory factor analyses a dual model 
of moral cognitions fitted the data adequately (CFI .97, RMSEA .056) and better 
than a one-factor model (CFI .82, RMSEA .138). Furthermore, moral disenga-
gement but not the comprehension of moral transgressions predicted perpetra-
tion of bullying (.25**). These results indicate that moral disengagement is the 
critical component of moral cognitions to be addressed in interventions.

• Profiles of community violence exposure in adolescence:  
Associations with moral disengagement and bullying perpetration - Concetta Espo-
sito, Eleonora M. Spadari, Simona C. S. Caravita, Dario Bacchini

The Pathologic Adaptation Model of community violence exposure posits that 
repeated experiences of violence within the community might lead youth to 
accept violence as a normative and legitimate strategy to cope with conflict, that 
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in turn would increase their involvement in aggressive behaviours.  
This hypothesis has been little investigated with reference to bullying at school. 
Using a person-centered analytical approach (latent profile analysis; LPA), 
this study examines the mediating role of moral disengagement, as a type of 
normalizing cognition about violence, in the relationship between profiles of 
community violence exposure (as victim or witness) and bullying perpetration. 
A sample of 802 Italian adolescents (11-18 years; 43.4% girls) was recruited 
from two different urban and society contexts in Italy (Milan vs. Naples). The 
LPA indicated four profiles of exposure to community violence. The context 
site and the age influenced the belonging to the four profiles. Being moderately 
exposed to violence as a victim and as a witness was significantly associated with 
higher levels of moral disengagement and bullying perpetration. Being exposed 
as a witness and as a victim and being exposed only as a witness were associated 
to bullying perpetration via the increase of moral disengagement. Overall, the 
findings are consistent with the Pathologic Adaptation Model, supporting the 
hypothesis that adolescents who experience higher levels of community vio-
lence, as witnesses or both as witnesses and victims, are more likely to develop 
morally disengaged beliefs about violence, which in turn would increase the 
likelihood to perpetrate bullying.

• Beyond attitudes and teaching methods: The role of teacher professional ethos in 
tackling bullying - Gutzwiller-Helfenfinger

Bullying is a targeted, systematic and repetitive abuse of power and increasingly 
seen as immoral. It has a negative impact on the social and learning climate in 
classrooms, impedes classroom management, has serious psychosocial, health, 
and academic consequences for bullies, victims, and witnesses, and impairs 
students’ academic achievement. In the school and classroom context, recent 
research has identified the critical role of adults, especially teachers. Their per-
ceptions, attitudes, beliefs, and behaviours contribute to the establishment and 
chronification of bullying. When not participating in any anti-bullying program, 
teachers show different reactions when facing bullying. Some intervene, and in 
different ways, while others do not intervene at all. Given teachers’ educational 
role and the moral and ethical basis of their professional teaching practice, it is 
most likely that the reactions they show in cases of bullying will directly impact 
student’s behavior, as they send direct and indirect messages on the acceptabi-
lity of bullying through their own behaviour. Accordingly, teachers’ sensitivity 
towards, awareness of, and reactions to bullying can be linked to their profes-
sional ethos, understood, very basically, as relating to care and responsibility. 
Teachers’ professional ethos in the area of school bullying is reconstructed from 
a bottom-up perspective, starting with the phenomenon of school bullying, 
its specific characteristics and some selected findings, also regarding effective 
prevention and intervention. These points are linked back to a multidimensio-
nal model of teacher professional ethos which moves beyond moral and ethical 
considerations and addresses the role of the professional context in nourishing 
and sustaining such ethos.
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Symposium 7: Teachers’ role in bullying prevention and 
intervention

Chair: Fleur van Gils, KU Leuven, Belgium 
Discussant: Ersilia Menesini, University of Florence

Given the detrimental effects of bullying, it is of utter importance that bullying 
is prevented and reduced effectively. As previous literature has often mentioned, 
teachers play a key role in this regard, but specific research on teachers’ role in 
tackling bullying is limited.  The symposium discusses different aspects of pri-
mary school teachers that contribute to their ability to identify, prevent or redu-
ce bullying in the classroom. The first study investigates the associations betwe-
en teachers’ self-efficacy, student-teachers’ relations, and students’ self-esteem 
and their potential buffering effects on the relation between bullying/victimiza-
tion and students’ self-esteem. In the second study, the Teachers’ Responses to 
Bullying questionnaire is investigated in two educational contexts to contribute 
to theory-based, validated research instruments assessing teacher interventions 
in bullying. Furthermore, associations between teachers’ responses and bullying 
are studied. The third study examines whether and how teachers can influence 
the classrooms’ normative context. Specifically, the study focuses on the role of 
teacher awareness of students’ social dynamics in setting the classroom popula-
rity norms with respect to bullying and prosociality.

Presenters:

• Testing how teachers’ self-efficacy and student-teacher-relationships moderate the 
association between bullying, victimization, and student-self-esteem - Danelien 
van Aalst, Gijs Huitsing, Tim Mainhard, Antonius H.N. Cillessen

Students involved in bullying or victimization have on average a lower self-es-
teem, which refers to the subjective judgement about the self. Teachers play an 
important role in identifying, preventing and reducing bullying in schools, and 
potentially in buffering the negative relation between bullying, victimization and 
self-esteem. This study investigated how teachers’ self-efficacy (TSE) to interve-
ne in social dynamics and student-teacher relationships directly impact stu-
dents’ self-esteem, and indirectly buffer the negative association between both 
bullying and victimization and students’ self-esteem. 
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Using data from 1,490 5th grade Dutch students, and their 59 teachers, we con-
structed a 6 item scale for students’ self-esteem (α = .82). For TSE 4 teacher-re-
ported items were used (=.73) and student-teacher relationship was measured 
by 4 student-reported items (=.74). Self-reported bullying and victimization 
were answered on a 5 point Likert-scale. 

Bullying (b = -0.11, p < .001) and victimization (b = -0.25, p < .001) were 
negatively related to student self-esteem. There was a significant direct relation 
between student-teacher relationship and students’ self-esteem (b=.19, p<.001). 
Surprisingly, TSE was not directly related to students’ self-esteem, but nega-
tively influenced the association between self-reported bullying and students’ 
self-esteem (b=-.09, p=.001). Student-teacher relationship negatively influenced 
the association between bullying and self-esteem, but positively affected the 
association between victims and self-esteem.  
Implications of these results and suggestions for further research are discussed. 
Both the confirmed and null-findings raise questions about other important 
characteristics and factors that play a role in teachers’ abilities, likelihood, and 
actual behavior.

• Teachers’ responses to bullying questionnaire: A cross-country validation study - 
Fleur van Gils, Hilde Colpin, Karine  
Verschueren, Ersilia Menesini, Benedetta Palladino

Given the high prevalence and dramatic impact of being bullied at school, it is 
crucial to get more insight into how teachers can reduce bullying. So far, very 
few instruments are available to measure teachers’ strategies of intervening 
in bullying, especially from the elementary students’ point of view. Therefore, 
this study investigated the cross-cultural validity of the student perception of 
Teachers’ Responses to Bullying questionnaire (Campaert et al., 2017; Nappa et 
al., 2020). The factor structure of the questionnaire and measurement inva-
riance were tested across two educational contexts, in fourth and fifth grade 
elementary students from Italy (n = 235) and Belgium (n = 667). Furthermore, 
the associations between student-perceived teachers’ responses and students’ 
self-reported and peer-nominated bullying were examined. Confirmatory factor 
analyses supported the predicted five-factor structure of the questionnaire, 
distinguishing Non-Intervention, Mediation, Group Discussion, Supporting 
the Victim, and Disciplinary Methods. Evidence was found for a partial factor 
means invariance model, allowing us to make valid comparisons between the 
Italian and Belgian groups. Significant associations were found in the expected 
directions between self-reported bullying and the teachers’ responses, except 
for Group Discussion. However, no significant associations were found between 
peer-nominated bullying and the teachers’ responses. Overall, this study provi-
des evidence for the five-factor structure of the Teachers’ Responses to Bullying 
questionnaire in different educational contexts. To our knowledge, this is the 
first study showing that these teachers’ responses can be compared across edu-
cational contexts. Further, evidence for associations between student-perceived 
teachers’ responses and self-reported bullying was found.
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• The role of teacher attunement in shaping peer status norms with respect to bully-
ing and prosociality  - Eleonora Marucci,  
Davide Barrera, Beau Oldenburg, Antonius H.N. Cillessen, Marloes Hendrickx, René 
Veenstra

The aim of the study was to examine whether and how teachers can influence 
the classrooms’ normative context. The focus was on the role of teacher aware-
ness of students’ social dynamics (i.e. teacher attunement) in shaping students’ 
status norms with respect to bullying and prosociality. It was hypothesized that 
peer-nominated bullies would have lower peer status when teachers correctly 
identified them as bullies, peer-nominated prosocial students would have higher 
peer status when teacher correctly identified them as prosocial, and that these 
effects would be stronger in classrooms where teachers were attuned to stu-
dents’ status dynamics. Data were collected in three waves over one academic 
year from 1,464 Dutch fifth grade elementary school students (M age = 10.5, 
SD = 0.7, 47.4% girls) and 56 of their teachers (M age = 40.8, SD = 12.2, 66.1% 
female). Peer-nominations were used to assess bullying, prosociality, and status. 
Attunement was measured by comparing teacher ratings to the proportion of 
received peer-nominations per student. Using longitudinal network multilevel 
modeling with random coefficients (RSienaBayes), it was examined how bully-
ing and prosociality reputations affect the existence of status attributions and 
whether these processes depended on the extent to which teachers were attuned 
to bullying, prosociality, and status. Results showed that teacher attunement 
plays a role in setting classrooms’ status norms for bullying, but not for proso-
ciality. Thus, fostering attunement might contribute to prevent and discourage 
bullying, whereas different mechanisms may operate when teachers try to pro-
mote positive role models among students.
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Symposium 8: A Developmental Intergroup Perspecti-
ve on Bystander Responses to Bias-based Bullying and 
Exclusion Across Three Countries

Chairs: Seçil Gönültaş, University of Exeter & North Carolina State University, & Adam 
Rutland, University of Exeter

Minoritized children and adolescents experience bias-based bullying and exclu-
sion because of their social group membership despite the growing emphasis on 
diversity. Peer bystanders are key actors in reducing the rates of ethnic-based 
victimization (Salmivalli et al., 2011). However, bystanders do not always show 
prosocial behaviours especially in intergroup contexts (Palmer & Abbott, 2018). 
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Considering the adverse consequences of bias-based bullying and social exclu-
sion, exploring the factors related to bystanders’ judgments and responses in 
intergroup contexts is critical to ensure equal treatment of all.  
This symposium brings together new research that addresses how group norms, 
the ethnic background of victims and social-cognitive skills shape bystanders’ 
judgments and responses in three different intergroup contexts.  
The first paper examines whether early adolescents’ bystander responses 
towards bias-based social exclusion depends on group membership of exclu-
sion victims, and immigration background of participants (USA). The second 
investigates children’s and adolescents’ responses to intergroup and intragroup 
social exclusion, demonstrating that exclusive group norms can lead a decrease 
in prosocial responses with age (England). The next paper investigates how so-
cial cognitive skills predict bystander responses to bias-based bullying of Syrian 
refugees through egalitarian beliefs (Turkey). The last paper examines how the 
group membership of the victim (non-immigrant and immigrant) shapes the 
development of children’s and adolescents’ individual and group evaluations of 
a bystander who challenges exclusion within peer groups (England). 
Together, our symposium offers a developmental intergroup perspective by 
showing the importance of intergroup and social-cognitive factors in determi-
ning bystanders responses to bias-based bullying.

Presenters:

• The Relation Between Target Ethnicity and Immigrant Background and Selec-
ted Victim Response Strategies for Bias-Based Social Exclusion Bullying - Alaina 
Brenick, Michelle Miller, Linda C. Halgunseth

Bias-based bullying (BB) disproportionately targets immigrant youth (foreign 
status, language fluency/accent; Stevens et al., 2020) and has deleterious effects 
on victims (Menesini & Salmivalli, 2017). BB targeting Middle-Eastern and 
Latinx minority immigrant youth increased dramatically surrounding the con-
tentious 2016-2020 presidential campaigns (SPLC, 2019), shaping social norms 
promoting BB in schools (Shah et al., 2021). Previous research has focused on 
outcomes of BB and BB from the bystander perspective (Caravita et al., 2019; 
Gönültas & Mulvey, 2020). Prosocial assertive responding, however, is effective 
in stopping victimization (Salmivalli, 2014), thus, it is critical to examine how 
intergroup context relates to victim perspective responses.  
Presently, 743 U.S. middle-schoolers (Mage=13.90, SD=2.07) evaluated vignet-
tes in which White/European-Americans socially-excluded Black, Middle-Eas-
tern, or Latinx recent migrant targets (repeatedly would not let target sit with 
group at lunch). We examined the response strategies U.S. middle-schoolers 
selected based on target ethnicity in the scenarios. These relations are explo-
red by participant gender and immigrant status. We ran a 2(gender: cisfema-
le(50%)/cismale) X 2(immigrant status: immigrant(34%)/non-immigrant)X 
3(target ethnicity: Arab, Latinx, Black) X 8(victim response: call name; not their 
decision; hit; tell adult; stop asking; tell friends; not fair; do nothing/leave).   
A genderXimmigrant backgroundXresponse interaction emerged 
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(F(3,8430)=9.11,p=0.00). Immigrant boys said Latinx target should tell an adult 
significantly least often, whereas immigrant girls said they should use hitting 
as a response significantly least often. Immigrant girls were least likely to select 
responses including disclosure of victimization, indicating heightened vulnera-
bility. Results have implications for creating culturally sensitive interventions 
for immigrant children and their families.

• The Effect of Group Norms on Young People’s Prosocial Bystander Reactions to 
The Social Exclusion of Immigrants - Ayşe Şule Yüksel, Sally B. Palmer, Adam 
Rutland

Children experience different forms of social exclusion, resulting in negative 
outcomes. Intergroup exclusion i.e. being excluded based on the group mem-
bership, stems from discrimination and prejudice and this bias-based form can 
be more harmful to children than other forms such as being excluded based on 
personal characteristics (e.g. being shy). As a consequence of ongoing migrati-
on, schools in the UK are becoming increasingly diverse and school-aged young 
immigrants are more likely to encounter bias-based bullying and discrimination 
in schools than their majority counterparts. Group norms on who to include or 
exclude and who to help or not help shared by ingroup peers are important in 
intergroup contexts. This experimental study explored how injunctive norms 
(what peers approve or disapprove of) and descriptive norms (what peers actu-
ally do) influence children’s bystander responses to social exclusion.  

British children (aged 8-10, n=179) were presented with a hypothetical scenario 
in which either an immigrant or a British peer was excluded from a school club 
by a peer from the British group of friends. Norms in the story were manipula-
ted: participants read about their peer group helped or did not help the excluded 
child. Participants then completed items that assessed their prosocial bystander 
reactions.  

The preliminary results from the ongoing data collection revealed that children’s 
prosocial bystander responses decreased with age when they were told that 
the group did not help the excluded child. Implications for the development of 
educational strategies to reduce the exclusion of immigrants, and to promote 
inclusive bystander behaviours that challenge prejudice-based exclusion in 
globalised societies, will be discussed.

• The Role of Theory of Mind and Egalitarian Beliefs in Bystanders’ Responses to 
Bias-based Bullying - Seçil Gönültaş, Kelly Lynn Mulvey

As one of the critical social-cognitive skills, Theory of Mind (ToM), can promote 
active, challenging bystander responses to bias-based bullying via enhancement 
in understanding the prejudical roots behind the bullying (Gönültaş & Mulvey, 
2021). Further, ToM skills help to hinder dehumanization that can be related to 
egalitarian beliefs. However, the possible association between ToM and ega-
litarian beliefs has not been explored yet. In the current study, we examined 
whether adolescents’ egalitarian beliefs mediate the relationship between ToM 
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and bystanders’ acceptability judgments and responses to bias-based bullying.  
Participants included 587 Turkish middle and high school students (Mage 
= 13.14, SD = 1.60). Participants read a bias-based bullying story of a Syrian 
refugee peer by a Turkish peer. Then, they evaluated the acceptability of the 
bullying act. Further, participants indicated how likely they would be to respond 
by either explicitly challenging the bully or explicitly supporting the bully. We 
also measured participants’ ToM abilities and their egalitarian beliefs. We tested 
the mediation effect of egalitarian beliefs on the relationship between ToM and 
bystanders’ explicit support and challenging responses controlling for gender, 
age, and contact with refugees.  
Results showed that ToM was negatively related to participants’ acceptability 
judgments and explicit support responses through egalitarian belief as the medi-
ator. Further, egalitarian beliefs also mediate the relationship between ToM and 
explicit challenges. The results highlight the importance of attending to adoles-
cents’ egalitarian beliefs and their social-cognitive skills to promote prosocial 
bystander responses for inclusive school climates, especially in diverse contexts.
 

• Context Matters: Children’s and Adolescents’ Individual and Perceived Group Eva-
luations of Bystanders Who Challenge Intergroup Bullying - Eirini K. Argyri, Seçil 
Gönültaş, Sally B. Palmer, Luke McGuire, Melanie Killen, Adam Rutland

Immigrant children and adolescents experience intergroup bullying (Brown & 
Lee, 2015). An effective means of addressing this is for bystanders to challenge 
the bullying. Yet, we know little about how children and adolescents evaluate 
such challenging, especially when it involves stigmatized groups (i.e., immi-
grants).  

The Social Reasoning Developmental (SRD) perspective on exclusion (Rutland 
et al., 2010) contends that by late childhood individuals evaluate exclusion in 
intergroup contexts negatively, though they perceive their group may be less 
negative about such exclusion. The present study examined whether this diffe-
rence between an individual’s evaluation and their perception of their group’s 
evaluation was present in intergroup and non-intergroup contexts.   
British children (8-11 years) and adolescents (12-15 years; total N=351, 49.6% 
female) read a story about a group of British friends and a newcomer who 
wants to join them. One ingroup peer excludes the newcomer (immigrant or 
non-immigrant peer) and another ingroup peer (i.e., the bystander) challenges 
the exclusion. Participants provided an individual and a group evaluation of the 
challenging, and reasoning for their evaluations.  

When the newcomer was a non-immigrant, only adolescents thought their peer 
group would evaluate the challenger significantly less positively than they would 
(Figure 1). Whereas, as expected, when the newcomer was an immigrant (i.e., 
an intergroup context) children and adolescents thought their peer group would 
evaluate the challenger significantly less positively than they would (Figure 
2). Findings will be discussed in terms of their implications for developmental 
theory on intergroup bullying and interventions aimed at reducing the exclusion 
of immigrants. 
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Paper presentations/Tematic 
sessions
Room: Yellow

Thematic Session 1: Parents

Chair: Janne Støen

• Parental Strategies for youths’ exposure to online risks - Maria Clara Cavallini, 
Simona C.S. Caravita

Over the past decade, children’s use of and exposure to media has increased 
significantly. As they grow up, time spent using media tends to reach nearly 8 
hours per day. Given the negative outcomes often associated with excessive 
media exposure (psychosocial risks but also conduct, contact and content risks) 
(El Asam & Katz, 2018) it is important to investigate how parents can interact 
with their children in order to promote their correct use of media. 
We followed the PRISMA protocol to analyze the literature on parental inter-
net and technologies mediation strategies and youth’s exposure to media and 
related risks, individuated in three databases: Scopus, Pubmed and Psycinfo. 
We examined articles of studies published in peer review journals during last 10 
years and involving adolescents and/or parents of adolescents under the age 
of 18. After excluding double and non-inherent papers, twenty-nine scienti-
fic articles were reviewed in our study. Results indicate that parental active 
mediation is more frequently associated with lower levels of exposure to online 
risks for children and adolescents. With active mediation, parents can pro-
mote appropriate and realistic attitudes and behaviors in the use of ICT tools, 
helping young people develop a more critical view of the online environment. 
Also, parents’ empathy and open communication seems to protect youths from 
a dysfunctional use of the web. This review identifies important information 
on the factors to address in structuring parent training interventions aimed to 
reduce youth’s exposure to media risks. Limitations and implication for future 
research are also discussed. 

• Mediating role of parental behavioral control in the relationship between cyberbul-
lying and parental warmth - Burak Akdeniz, Aysun Dogan, Deniz Tahiroglu, Sibel 
Kazak Berument, Basak Sahin Acar

Cyberbullying experience is associated with many psychological and behavioral 
problems during adolescence. As parental factors have an important role in 
preventing cyberbullying, a detailed examination of these factors is invaluable. 
Previous research shows that close parent-adolescent relationship reduces the 
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negative consequences of cyberbullying and cybervictimization. Moreover, 
parental control of adolescents’ online activities has a protective effect on cy-
berbullying and cybervictimization. This study investigated the mediating role 
of parental behavioral control in the relationship between cyberbullying and 
parental warmth. The sample included 425 adolescents aged 11 to 17 years. 
Participants completed demographics, Revised CyberBullying Inventory-II, 
Parental Acceptance-Rejection Questionnaire, and Behavioral Control Scale. 
Findings revealed that there was a positive correlation between age and cyber-
bullying (r=.235, p<.001) and cybervictimization (r=.194, p<.001) indicating 
that cyberbullying and cybervictimization scores of older adolescents were 
higher than younger adolescents. Moreover, cyberbullying and cybervictimizati-
on had a negative relationship with parental warmth (r=-.179, p<.001; r=-.223, 
p<.001, respectively) and parental behavioral control (r=-.263, p<.001; r=-
.230, p<.001, respectively). In addition, parental behavioral control had a full 
mediating role in the relationship between cyberbullying and parental warmth 
(p<.001). Also, there was a partial mediating role of parental behavioral control 
in the relationship between cybervictimization and parental warmth (p<.001). 
In terms of implications, we found that the preventive effect of parental 
warmth on cyberbullying is greater in the case of parental behavior control. It 
is suggested that involving parents and emphasizing the importance of parental 
behavioral control may increase the success of the cyberbullying prevention 
programs.

• The Relationship Between Peer Bullying and Parental  
Characteristics - Sevgi T. Aytekin, Aysun Dogan, Sibel Kazak  
Berument, Deniz Tahiroglu, Basak Sahin Acar

Bullying is defined as a subtype of aggressive behavior characterized by repea-
ted behaviors in the context of a power imbalance with intent to cause harm. 
Literature consistently shows that bullying is a widespread problem in schools 
all over the world. Studies have shown that parental characteristics (e.g., SES, 
education, parenting styles, attitutes, and behaviors) have been associated to 
bullying in addition to individual, school related, and contextual factors. This 
study investigated parental factors related to bullying among adolescents. 
Participants included 598 children and adolescents between the ages of 7-18 
(M= 11.89, SD= 2.6) and their mothers. Participants completed a survey inclu-
ding demographics, Traditional Bullying Scale, Parental Acceptance-Rejection 
Questionnaire, Parental Psychological Control Scale, Parental Monitoring Scale, 
and Parental Overprotection Scale. Findings showed that bullying and mother’s 
psychological control, monitoring, overprotection were found to be positive-
ly associated (p<.001).  In terms of bullying no age differences were found. 
However, in terms of victimization, there was an age difference indicating that 
middle school students were more likely to be a victim compared to high school 
students. Data analysis is currently ongoing and moderation models will be 
tested. As a result, having positive parental characteristics in the family is very 
important in reducing the bullying among children and adolescents. 



48

Room: Green

Thematic Session 2: Intervention
Chair: Marina Camodeca

• The All Together Programme: nature and evaluation - Peter K Smith, Susanne Ro-
binson, Robert Slonje, Martha Evans, Nicola Murray, and the Anti-Bullying Alliance

The All Together Programme is a whole-school anti-bullying programme for 
schools in England run by the Anti-Bullying Alliance (ABA), part of the Nati-
onal Children’s Bureau. The aim is to reduce bullying and improve wellbeing, 
particularly of those with special educational needs (SEN/D), that research 
shows disproportionally experience bullying.  All participating schools register 
on the All Together Hub, a whole school resource in which schools are required 
to complete the three steps of the programme: Step 1 (Plan) a baseline audit 
and the baseline Pupil Bullying and Wellbeing Questionnaire are completed; 
Step 2 (Do) schools implement their action plan; Step 3 (Review) a Final audit 
and final Pupil Bullying and Wellbeing Questionnaire are completed.  We report 
on an independent evaluation over 4 time points from October 2018 to March 
2020, and April 2020 to March 2021.  The main data source is the Pupil Bul-
lying and Wellbeing Questionnaire, with data from over 100 schools on pupils 
aged between four/five and 18 years (reduced to 25 schools at final survey due 
to the covid pandemic).  We report bullying experiences, and pupil wellbeing, 
highlighting differences by gender, and SEN/D. Over the 4 time points, there 
were steady decreases in both reports of being a victim of bullying, and of 
bullying others, more so for pupils identified as SEN/D.  This contrasts with 
a decline in wellbeing overall at the last survey point, in light of the Covid-19 
pandemic affecting everyone. Limitations of the research are pointed out, and 
recommendations made for future practice and evaluation.

• Insight in the black-box: Using a detailed taxonomy to examine the content and 
missing links of anti-bullying interventions -  
Neeltje van den Bedem, Berna Güroğlu

Aim: There are many interventions against bullying in schools. These interven-
tions resemble one another on paper, but differ in their effectiveness in redu-
cing bullying. Therefore, it is important to gain insight in the effective elements 
of these interventions. We used a detailed taxonomy to make a content analyses 
of two widely used anti-bullying interventions in the Netherlands (KiVa and 
PRIMA) in order to compare the content of the interventions and compare the 
content to theory.  
Method: We adapted an existing taxonomy (De Mooij et al. 2020) which exami-
nes general categories (e.g. social skills and cognitive-emotional components) 
and added areas within these categories (e.g. empathy, emotion understanding) 
and developmental steps of these areas. KiVa and PRIMA provided all available 
materials for children which three researchers scored using the taxonomy 
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(Kiva: n = 484; Prima: n = 396). Differences were resolved through discussion.  

Results: The results show that programs are rich in their content, but differ 
in their approach. PRIMA primarily focuses on promoting defender behavior, 
whereas Kiva also focusses on a wider range of social-emotional skills. Both 
programs have some blind spots, such as the the role of social information 
processing in bullying situations. Additionally, more complex developments 
such as recognizing and understanding complex emotions, cognitive emotion 
regulation strategies and negotiating skills are underrepresented in both pro-
grams.  

Implications: These findings demonstrate that the taxonomy is a valuable tool 
to gain insight in the content and scope of interventions and is promising in 

helping developers to further improve their interventions. 

• Can a digital tool for young children be helpful to prevent bullying? Results from a 
Q-methodological process evaluation with teachers - Klara Øverland

The digital tool “I know” (Jeg vet.no) was created by an expert group, on behalf 
of the Norwegian government, to provide teachers with a tool to prevent bully-
ing, sexual abuse and violence. Psychological and educational research, espe-
cially concerning PTSD and violence, has documented serious developmental 
consequences of bullying. One of the main objects with the program has been to 
provide children with information about their rights and how to seek help. The 
tool consists of a set of age-appropriate movies.  How bullying as theme was 
presented in the movies for the youngest in daycare and in lower elementary 
school will be discussed. The movies provide a definition of bullying, they reflect 
upon themes as what does it mean to get bullied, what rights do I have? What 
are the physical and psychological consequences of experiencing bullying, what 
responsibilities have adults? How can I get help and how can I help others? The 
themes in the preventive bullying movies will be presented and reflected upon, 
in relation to theory and research, especially the developmental concerns for the 
creation of the movies and the discussion tasks. Approximately 40 teachers Q- 
sorted statements regarding their experience with the digital tool, after having 
presented it for children. Consensus statements showed that the teachers were 
overall very satisfied with the tool, but some teachers felt a bit insecure with 
parts of the tool. In this presentation the results of using this digital tool will be 
discussed in relation to preventing bullying among young children. 
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Room: Blue

Thematic Session 3: Moral & socio-emotional compe-
tence
Chair: Johannes N. Finne

• Links between Justice Sensitivity and Moral Reasoning, Moral Emotions and Moral 
Identity in Middle Childhood - Sophie Strauß, Rebecca Bondü

Previous research found individual differences in justice sensitivity (JS), the 
tendency to frequently perceive and negatively respond to injustice, from six 
years onwards.  Individuals can be prone to injustice from different perspe-
ctives: Individuals who tend to perceive injustice to their own disadvantage 
(victim JS) are more likely to behave antisocial and aggressive. Individuals 
who tend to frequently perceive injustice to the disadvantage of others (as 
observers or perpetrators; altruistic JS), are more likely to behave prosocial. 
Little is known about associations between moral-related traits, such as JS, and 
moral development. 1,329 5- to 12-year-olds (M=8.05, SD=1.02; 51.2% girls, 
1.3% TGNC) from Berlin and Brandenburgia (Germany) rated their JS, moral 
reasoning, moral emotions, and moral identity, and parents and teachers rated 
children’s Theory of Mind (ToM) and empathy. Victim JS, the tendency to be 
concerned about own just treatment, predicted a stronger attribution of positive 
emotions to norm transgressors (happy victimizer) in structural equation mo-
dels. Altruistic JS, the tendency to be concerned about other’s just treatment, 
predicted a stronger attribution of negative, hence, moral emotions to norm 
transgressors. It also predicted a stronger moral identity unless Theory of Mind 
was considered. Particularly altruistic JS showed associations with advanced 
moral development, indicating that moral-related traits deserve more attention 
by moral-development research.  hich?e Sngs einfügen (s. Anleitung Website 

• Social Goals and Gains of Adolescent Bullying: A Meta-Analysis  - Maud Hensums, 
Eddie Brummelman, Helle Larsen, Wouter van den Bos, Geertjan Overbeek

Why do some adolescents bully? There is a long-standing debate on the motives 
that drive bullying in adolescence. Such knowledge is critical for the develop-
ment of interventions to reduce bullying. We propose and substantiate a Social 
Goals and Gains Model of Adolescent Bullying. The model holds that adoles-
cents who hold agentic goals (i.e., getting ahead of others), unlike those who 
hold communal goals (i.e., getting along with others), are more likely to bully 
peers. Such bullying, in turn, is expected to predict increased popularity but re-
duced likeability. To substantiate this model, we meta-analyzed data of 67.401 
adolescents (mean age range 9,8 – 16,4), gathered in 48 studies with Meta-Ana-
lytic Structural Equation Modeling (MASEM).
Results both support and refine our model: Adolescents’ agentic goals were 
associated with higher bullying, which was, in turn, associated with higher
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popularity and lower likeability. There was no significant association between
adolescents’ communal goals and bullying. Together, these findings suggest that 
bullying is often driven by popularity goals and gains. We suggest that anti-bul-
lying interventions should aim to change the means with which adolescents 
acquire agency and change peer norms that reward adolescent bullying with 
popularity.

• Perpetrators of bullying and/or cyberbullying: the relevance of socio-emotional 
competence and social support - Esperanza Espino, Rosario Del Rey

Research on bullying and cyberbullying has demonstrated that social-emotional 
development and social support predicts aggressive behaviour. However, less 
is known about what is most relevant in face-to-face and/or online perpetrati-
on. More studies on perpetrator profiles are needed to better respond to their 
relational difficulties. (2) This study aims to analyse the relationship between 
socio-emotional competence (e.g., prosociality, peer pressure, coping strate-
gies, anger regulation, self-compassion) and social support (i.e., from family 
and peers), and the type of perpetrator (i.e., bullying, cyberbullying, or both), 
considering gender differences. (3) A cross-sectional study was conducted. 
It was used a battery of validated self-reports. (4) 824 students (50.6% boys, 
46.3% girls, 3% other) aged 11-19 (M = 14.06; SD = 1.72) participated. (5) 14.7% 
were cyberbullying perpetrators, 9.4% face-to-face and online perpetrators and 
5.8% bullying perpetrators. Results of ANOVA showed significant differences in 
perpetrator profiles. Bullying perpetrators showed significantly more influence 
by peers, worse social management and mindfulness, and lower family support 
than non-perpetrators. Cyberbullying perpetrators were significantly less proso-
cial and self-regulatory than non-perpetrators. Face-to-face and online perpe-
trators showed significantly less prosociality and more influence by peers than 
cyberbullying perpetrators, worse anger regulation, mindfulness, and social 
management, and less seeking and presence of social support than non-per-
petrators. Non-involved made better decisions than all perpetrators. Gender 
differences were found. Self-regulation, decision-making and mindfulness were 
most relevant for boys, and prosociality, isolation and self-judgement for girls. 
(6) The results highlight the importance of incorporating specific measures to 
target prevention according to the context of perpetration.
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Room: Red

Thematic Session 4: Ethnic bullying & national con-
texts 
Chair: Benedetta Palladino

• Why are ethnically victimised immigrant adolescents at risk of perpetrating violen-
ce? Understanding the underlying mechanisms - Liliia Korol, Pieter Bevelander

Background. Public concerns are growing across Europe, and Sweden in parti-
cular, over delinquent gangs, criminality, and gun violence among immigrant 
youth. Prior research has consistently identified ethnic peer victimization as a 
culturally salient factor that may put immigrant adolescents at risk of enga-
ging in violent behaviors. Little, however, is understood about the underlying 
processes that may explain this detrimental link.  

Aims. The current study aimed to address two important questions. First, we 
analyzed whether violent peer affiliations explain why ethnically victimized 
immigrant youth engage in violent behaviors over time. Second, we examined 
factors that might increase the likelihood of affiliation with violent peers among 
ethnically victimized immigrants, and in turn their engagement in violent 
behaviors.  

Method. Using longitudinal data, we followed first- and second-generation 
immigrant adolescents (N = 365; Mage = 13.93, SD = .80; 46% girls; 37% 
first-generation) in Sweden over a period of one year. We tested two moderated 
mediation models using Mplus software.  

Results. The results revealed that identification with an immigrant peer crowd 
at school made ethnically victimized immigrant adolescents more inclined to 
associate with violent peers and, in turn, engage in violent behaviors over time. 
Immigrant youth’s orientation toward the mainstream culture was not found to 
either elevate or buffer the effect of ethnic peer victimization on youth’s affiliati-
on with violent peers.  

Implications. The findings suggest that preventing ethnicity peer victimization 
and diversifying adolescents’ peer groups at schools may be a way to prevent 
immigrant adolescents’ involvement in violent behaviors.

• Collaboration and communication among teachers in the school are associated 
with teacher readiness to actively handle bullying - Lenka Kollerová, Petr Soukup, 
Dagmar Strohmeier, Simona C.S. Caravita

The theoretical background. Within the socioecologial theoretical perspective, 
active handling of bullying has been understood a complex professional task that
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is influenced by trainings, teacher characteristics, and the social context. This 
study focused on the role of a so far unexplored feature of the social context, 
namely, school collegial climate. 

The research aims. It aimed to elucidate a practically relevant question of 
whether teacher perceptions of the school collegial climate (teacher-leadership 
collaboration, teacher-teacher collaboration, and teacher-teacher communica-
tion) are related to active responses to bullying (authority-based interventions, 
encouraging victim assertiveness, working with the bully, and enlisting other 
adults). To capture the richness of school collegial climate, the perceptions were 
examined as individual-level characteristics and aggregated school-level charac-
teristics referring to perceptions shared among teachers in the school. 

The method. Effects of school collegial climate were examined using multilevel 
linear modeling when other relevant predictors (gender, teaching experience, 
empathy, and social self-efficacy) of active responses to bullying were controlled 
for. 

The sample. Elementary and secondary school teachers (740) from 118 schools 
in the Czech Republic participated in an online survey and filled valid and relia-
ble questionnaires on active responses to bullying and school collegial climate. 

The results. The analyses showed that individual-level perceptions of teacher-te-
acher collaboration were positively associated with authority-based interven-
tions and school-level perceptions of teacher-teacher communication were 
positively associated with working with the bully. 

The implications. The novel findings indicate that fostering high quality of colla-
boration and communication among teachers in the school may benefit teacher 
readiness to actively handle bullying.

• Risk factors for child and adolescent bullying and victimisation in Irish school con-
texts: A systematic literature review - Giulio D’Urso, Jennifer Symonds

Investigating the risk factors associated with bullying and victimisation in Ire-
land is important for understanding the individual and environmental conditi-
ons in which these actions emerge, and for informing the design of prevention 
interventions in childhood and adolescence. 

The aim of this systematic review is to identify studies which, over the past 10 
years, have examined the risk factors associated with bullying and victimisa-
tion in Irish school settings, and which interventions have been made to date 
to counter the phenomena. Using systematic literature search techniques, we 
identified 19 relevant studies. Data were extracted, the quality of papers was 
appraised, and a descriptive synthesis was applied. 
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The results of the systematic review suggest a varied picture of risk factors that 
included individual and social-relational factors connected with bullying (e.g., 
minority group belonging, behavioural adaptation problems, lack of prosocia-
lity, psychoticism) and victimisation (e.g., poor school support, minority group 
belonging, neurotic, socio-behavioural problems with peers ease in communica-
tion with peer and parent). Theoretical and psycho-educational implications are 
discussed. 
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Room: White

Poster Session: Protective & risk factors for bullying
Chair: Ingrid Veronika Midteide Løkken 

• Exploring “why” and “for whom” the Equip for Educators program could be effecti-
ve on self-serving cognitive distortions and bullying perpetration - Mirella Dragone, 
Concetta Esposito, Grazia De Angelis, Valentina Rea, Paola Alicandro, Ester Nisi, 
Margherita Murolo, Angela Iannone, Dario Bacchini

EQUIP for Educators (EfE; DiBiase et al., 2005) program aimed at equipping 
youth in thinking and acting responsibly by correcting their use of self-serving 
cognitive distortions (CDs). Guided by the Vantage Sensitivity framework, some 
recent studies (e.g., de Villiers et al., 2018) highlighted that some individuals 
could benefit more from the effects of intervention than others due to their 
environmental sensitivity (ES), i.e., the inherent ability to register and process 
external stimuli. 
The present study examined the effects of EfE on school bullying reduction 
through the decrease of CDs hypothesizing the moderating role of gender and 
ES. 

A quasi-experimental pre-/post-test with control group design involved 354 Ita-
lian students (51.7% males; Mage = 14.86, SD = 2.54) who completed: the How I 
think Questionnaire (Barriga et al., 2001), the Florence Bullying and Victimiza-
tion scales (Palladino et al., 2016) and the Highly Sensitive Child scale (Pluess et 
al., 2018), before and after the intervention.  

Based on the 30/40/30 split approach (Pluess et al., 2018), three ‘sensitivity’ 
groups were identified: low vs. medium vs. high. Structural equation modeling 
revealed a significant moderated mediation (b = -.46, p < .05, 90% C.I. [-.86, 
-.07]) with highly sensitive boys participating to EfE decrease their engagement 
in bullying through the reduction of CDs, compared with females and those with 
low- and medium- sensitivity. 
These findings provide practical implications highlighting that the correction 
of CDs and the ES could shed light on “why” and “for whom” the EfE program 
effectively work to counteract school bullying in adolescence.

• Why Do Adolescents Engage In Ethnic Bullying? The Role Of  
Parents, Peers, And Teachers Prejudice - Maria Chiara Taiti,  
Benedetta E. Palladino, Sevgi Bayram Özdemir, Ersilia Menesini

Theoretical background: Different individual and contextual factors (e.g., 
Bayram Özdemir, Giles, & Özdemir, 2020; Bayram Özdemir & Özdemir, 2020) 
might play a role in adolescents’ involvement in ethnic bullying. Despite recent 
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efforts in understanding the possible implication of contextual factors on adoles-
cents’ engagement in ethnic bullying, most of the existing studies have focused 
on the role of one social context at a time. However, adolescents are embedded 
in multiple contexts, and thus, they are exposed to the influence of multiple 
socialization agents, including parents, classmates, and teachers simultaneously. 

Aims: The first aim is to examine the extent to which prejudiced beliefs of pa-
rents, classmates and teachers contribute to adolescent’s engagement in ethnic 
bullying. The second aim is to investigate whether adolescents’ own prejudiced 
beliefs act as an underlying mechanism in this link. Method: Students and 
teachers filled out separate self-report questionnaires about prejudicial and tole-
rant beliefs towards immigrants, perceptions of family’s attitudes towards peo-
ple with ethnic background and the engagement in ethnic bullying behaviors. 

Sample: The sample included 960 adolescents (Mage= 15.19; SD=0.60; 54% 
females; 18.3% immigrants) and 72 teachers residing in Italy (aged between 27 
and 65 years; 79% females). Results: Preliminary results showed a positive co-
rrelation between ethnic bullying and both family’s (r=.142**), and classmates’ 
(r=.141***) prejudice, and a non-significant association with teachers’ prejudice 
(r=-.032). Research questions will be tested through a multilevel mediational 
model. 

Implications: Findings highlight the importance of considering both family and 
school context in the examination of ethnic bullying in adolescence.

• Development and validation of the Ethnic Moral Disengagement Scale (EMDS) - 
Federica Stefanelli, Maria Grazia Lo Cricchio,  
Benedetta Emanuela Palladino, Ersilia Menesini

Moral Disengagement (MD) refers to a family of cognitive processes by which 
individuals disengage from their own moral responsibilities to damage others 
without experiencing guilt. Even if associations between MD and social conduct, 
including bullying and cyberbullying, can be affected by situational variables, 
such as the ethnic origin of potential victims, in the majority of the studies, 
MD has been assessed as a general disposition. Therefore, the main aim of the 
present study was to develop and validate a specific measure of ethnic MD. In 
particular, two studies were conducted. We first developed an 8 items scale and 
administered it to 868 students (Mage= 14; SDage=.60). Despite the first model 
fit data well (RMSEA= .075; SRMR= .041; CFI= .944), an item presented a 
factor loading less than .30. After changing only this item formulation, the scale 
was administered to 1166 students (Mage= 15.62; SD=.822), together with the 
Ethnic Cyberbullying and Bullying Scale. Results confirmed a clear one-factor 
structure of the scale and acceptable levels of reliability and validity. CFA fit 
indices (RMSEA= .063; SRMR= .032; CFI= .973) were good, and additional 
analyses confirmed also measurement invariance of the scale for ethnicity 
(Italians Vs students with an immigrant background). The Cronbach’s alpha was 
.85. Finally, ethnic MD showed positive correlations with ethnic cyberbullying 
(r= .212; p<.001) and ethnic bullying (r= .171; p<.001) supporting the construct 
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validity of the scale, which can be a helpful tool for researchers interested in this 
specific aspect of self-justifying processes in interethnic relations. 

• Risk factors and protective factors in primary school. One school perspective - 
Magdalena Slowik

The aim of the preventive intervention carried out in schools is mainly to in-
fluence the risk factors, but also the protective factors by strengthening them. 
Therefore, all preventive measures should be directed, first of all, towards 
the most important risk factors inherent in both the individual and his social 
environment - also by strengthening protective factors. What are these prote-
ctive factors? Protective factors can help adolescents avoid the negative effects 
of risk factors. S. Fergus and M. A. Zimmerman divided the protective factors 
into: − Advantages, i.e. internal factors such as competences, skills, self-efficacy 
etc .;− External resources, ie parental support, adult mentor, social organizati-
ons (promoting positive development) [Fergus, Zimmerman 2005]. As a result 
of the review of the research conducted so far, A. Masten grouped protective 
factors into four categories [Borucka, Pisarska 2014], ie: - individual features (eg 
good intellectual functioning, optimism, talents); −family features (e.g. a strong 
and supportive family environment, parental involvement in learning and 
other matters of the child); - features of the local community (e.g. good living 
environment, effective school work); −features of society’s politics and culture 
(e.g. health protection, low level of social acceptance of violence). In order to 
obtain data showing risk factors and protective factors in a given institution, the 
research covered 186 students in grades IV - VIII, 89 parents and 53 teachers of 
a primary school in a large voivodeship city. Categorized interviews were con-
ducted among the respondents, documents were analyzed, and observation and 
anonymous questionnaires were used. As a result of the undertaken research, 
the main risk factors and protective factors in a given population during the 
Covid-19 pandemic were characterized and the obtained results were compared 
to previous studies in this institution and other previous studies described in the 
available literature. The obtained results highlighted the necessity to undertake 
actions aimed at preventing cyberbullying and cyber threats, and underlined the 
importance of good relations between students and teachers as one of the most 
important protective factors in the school community. 

• Theatricality and the roots of bullying in Early Childhood -  
Viviane Juguero

This study focuses on the relationship between bullying and theatricality in Ear-
ly Childhood. Theatricality roots the way children build their emotions, values, 
and comprehensions, based on their playful interaction with the world (Winni-
cott, 1975; Verden-Zoller, 2004; Bakhtin, 2010; Bettelheim, 2012) through the 
children’s ludic logic (Juguero, 2019). Theatricality grounds both the ability to 
play symbolically and relate to artistic narratives. Through this human property, 
children realize the places they may occupy in the world and perceive the situati-
ons and groups they belong to or feel excluded (Juguero, 2019). Subliminally, 
they may either develop respect for alterity or, the opposite,  absorb the hege-
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monic culture’s signs that value the demonstrations of power by exploration and 
subjugation (Maturana, 2004, Giroux, 1988). Thus, to reflect on theatricality 
is essential to all fields of knowledge dedicated to social development. This 
proposal aims to reflect broadly on the criteria to think about bullying in Early 
Childhood through the example of the city of Stavanger. It is based on a radical 
praxis (Freire, 2016) that considers the art’s heteroscientific complexity (Bakh-
tin, 2010) profoundly connected to the entirety of life (Maturana, 2004) through 
the cultural gaze of the six radical W: What? Why? Who? When? Where? and 
HoW?  

The reflection addresses the Stavanger proposal of building a ”we culture,” 
referred by the Council of Europe (CEO, 2014), and its analysis of the current 
multicultural integration situation, besides the city policies against bullying and 
the role of theatricality in Early Childhood. 
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